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ABSTRACT

Dominican students have the lowest performance scores in science, math, and reading comprehension
compared to students across the region, according to national (Minerd, 2018) and International evaluations
(TERCE, 2014). While many factors are linked to these results, teacher performance is considered an essential
element (OECD, 2015) that needs to be addressed.
Project USAID READ is an initiative of the United States Agency for International Development (USAID),
implemented by the Universidad Iberoamericana (UNIBE). The Project's purpose is to improve the reading and
writing skills of Primary Level students, by supporting the implementation of the curriculum and promoting
appropriate learning environments. Training and mentoring teachers in their classroom practices are at the core of
the actions implemented by the activity. This study consisted in a secondary data analysis of the results from the
national evaluation conducted by the Ministry of Education, so no IRB approval was required. The purpose of the
evaluation was to evaluate teacher practices and student reading comprehension in sixth grade to identify what
elements of the teacher practice impact students' results, considering two groups, an experimental group with
schools belonging to project USAID READ and a comparison group that didn’t receive the intervention. For the
analisys the database used was requested to the MoE from the National 6thgrade evaluation held in 2018.
After receiving the database, it required cleaning and organizing the data before performing the analyses. A
total of 105 schools where chosen and coded (experimental or comparison); a total of 14,175 students fom the 6th
grade where included. After selecting and coding the schools. The second step was to determine which variables
from the questionnaires would be considered for the analysis. From the student database the analyses considered:
school (intervention or comparison group), and results in language arts. From the teachers' database the analyses
considered: teacher content area (only language arts teachers were included, annex B: questions 31-40), school
(intervention or comparison group), and responses for variables of interest, which where: teaching strategies,
activities, use of resources, and evaluation strategies. Each question was likert-type with 15 options from where
teachers could choose on a scale 1-5. Variables were considered as dimensions and an average of the teachers'
responses in each case was used for the analysis.
ii

Since there was a higher number of students than teachers, meaning that one teacher had many students, the
average score of students in the school was assigned to each teacher (all teachers from a school had the same
average). When comparing average scores from USAID-READ teachers vs. teachers from the comparison group,
results for questions one to three, showed no statistically significant differences in any of the considered
dimensions. For that matter, hypothesis one to three where not confirmed by these results. This could be explained,
by the questionnaire not been designed considering categories but ITEMS, a list of actions (teaching strategies,
activities and resources) with no specific criteria for their proposal. The T-test for each ITEM within the dimension
did show some significant difference between groups in each case, but again it was minimum as the analyses
showed.
For question four, regarding evaluation strategies, the difference between the groups was statistically
significant, with USAID-READ teachers outperforming teachers from the comparison group. Hypothesis for this
question was confirmed by the results from the analysis. This can be interpreted as teachers from the project being
more aware of the importance of evaluating students, considering this as a process to inform students' performance
and decision-making rather than just reporting a grade at the end of a term. Questions five to eight looked to
identify how each variable could predict reading comprehension scores according to the reading comprehension
model when controlling for schools belonging to Project USAID-READ. Questions five to eight hypotheses were
confirmed since all the analyses, showed ¨group¨ as a high predictor of reading comprehension scores in students.
Results from this dissertation show that: Project USAID-Read strategy had an impact on teacher
performance, therefore evaluating and scaling the projects proposal should be considered for Ministry of Education
future actions; Information gathered in the National Evaluations can and should be used for different purposes.
This requires a careful design and application of the instruments used. Is not enough to know how students or
teachers are doing if is not possible to identify the factors that contribute to said results and can be related to
curriculum implementation based on scientific data. Finally, the need to revise the Dominican Curriculum is
evident, to include proposals with scientific support and a latent model that provides a list measurables items that
facilitate implementation and evaluation.

iii

DEDICATION

This dissertation is dedicated to the teachers and students of my country. Thanks for letting me be at your
service, for showing me that we sure have a long road to improvement, but there is hope.
…pero a un pueblo de valientes, lo salva solo el trabajo. Juan Luis Guerra

iv

ACKNOWLEDGMENTS

It’s been a long road to get here, and along the way, I have had the support and encouragement of many
people I would like to thank, and I hope that they see themselves as a vital part of me completing my doctoral
studies and this dissertation. I have to start by thanking God, my constant companion, and inner compass. Next, I
would like to thank my family, starting with my parents, Gustavo and Mayra thanks for being an example of
resilience and hard work, for being my cheerleaders in whatever I do, and raise me to dream and be whatever I
wanted to be; My sister, Mayra and my brother, Gustavo Adolfo thanks for pushing me out of my comfort zone,
for challenging me and showing me the many colors of life… Amelia, my sister-in-law, thanks for being part of
this family and letting me be a part of yours. To my grandmother, Mamá Nilda, who taught me to read and was my
first homework tutor, thanks for inspiring me every day as a woman of faith and courage. Thanks for being my
inspiration to my nieces, Emilia and Paula, and my nephew Gustavo Enrrique. I hope I can be there for you as you
need and that I can work to leave a better country where you can live.
I want to thank my friends for walking with me and cheering me along the way, specially Yira, your
friendship was a present I received for starting this doctoral program, and I am thankful everyday for having you as
my PhD-buddy. I would also like to thank my boss, Odile Camilo, for recommending me for this program,
supporting me along the way, and inspiring me to play my role in making a difference for the children of our
country. Thanks to my favorite Ph.D., Laura Sánchez-Vincitore the energy that fueled this last part of the process;
thanks for pushing me, believing in me, and sharing the ups and downs of being a researcher and sharing your
music and office with me.
Finally, I would like to thank all the faculty, staff, and students in the Department of Youth, Family, and
Community Studies at Clemson University. As an international student, I had a great experience. Your support was
hearty thanks to Shelli Charles, Arelis Moore-Peralta, Jim McDonell, Sue Limber, especially Mark Small.

v

TABLE OF CONTENTS
Page
TITLE PAGE ....................................................................................................................i
ABSTRACT .................................................................................................................... ii
DEDICATION ................................................................................................................iv
ACKNOWLEDGMENTS ............................................................................................... v
LIST OF TABLES ....................................................................................................... viii
LIST OF FIGURES ........................................................................................................ix
CHAPTER
I.

INTRODUCTION ......................................................................................... 1
Research Questions and Hypotheses........................................................ 2
Organization ............................................................................................. 4

II.

REVIEW OF THE LITERATURE................................................................ 5
Dominican Educational System ............................................................... 5
Project USAID-READ ........................................................................... 14

III.

RESEARCH DESING AND METHODS ................................................... 33
Participants ............................................................................................. 33
Procedures .............................................................................................. 34
Ethical Considerations ........................................................................... 35
Measures ................................................................................................ 35
Analysis Methods ................................................................................... 41

IV.

RESULTS ................................................................................................... 43

V.

DISCUSSION .............................................................................................. 49
Limitations ............................................................................................ 54
Implications for Theory ......................................................................... 56
Implications for Practice ........................................................................ 56
Implications for Policy ........................................................................... 57
Future Research...................................................................................... 58

APPENDICES ............................................................................................................... 60
Appendix A: Teachers Questionnaire ......................................................................... 61
Appendix B: Teachers Questionnaire. Language arts section translation .................. 86
vi

Table of Contents (Continued)

Page

REFERENCES............................................................................................................... 92

vii

LIST OF TABLES

Table

Page

2.1

Dominican Republic’s Educational System Innovations since
PISA 2009 best practice recommendations ................................................. 12

2.2

Project USAID-READ structure and components responsibility .............. ..21

2.3

Hours of in-person (P) and virtual (V) training sessions teachers
received .................................................................................................... …21

2.4

Project USAID-READ GISS component emphasis..................................... 23

3.1

Description of variables considered for the analysis.................................... 36

3.2

Questions, hypotheses, and analysis methods for this
dissertation ................................................................................................... 41

4.1

Regression model teacher strategies predictors of reading
comprehension ......................................................................................... …46

4.2

Regression model activities predictors of reading comprehension .............. 47

4.3

Regression model resources predictors of reading comprehension ............. 47

4.4

Regression model predictor for the dependent variable of reading
comprehension ............................................................................................. 48

viii

LIST OF FIGURES

Figure

Page

2.1

Dominican Republic Educational Policies Timeline ..................................... 6

2.2

Geographical location of the Schools Benefited by
Project USAID-READ .............................................................................. ...15

2.3

Description of Project USAID-READ Components .................................... 16

2.4

Basis for Project USAID-READ Actions .................................................... 17

2.5

Project USAID-READ Beneficiaries ........................................................... 19

2.6

Operationalization of the Simple Reading model for
the USAID-READ Project .......................................................................... 26

2.7

Graphic Representation of the Comparison Results between
the Experimental and Control groups for each variable ............................. 27

2.8

Resources Provided by Project USAID-READ. Period 2015-2019 ............ 31

2.9

Reading Automation Index Results. Second Grade Students ...................... 31

2.10

Results in Reading Comprehension. Second Grade Students ...................... 32

2.11

Preliminary Results comparison of the Sixth-grade Diagnostic
Evaluations. READ Schools vs Control Schools Students .......................... 32

5.1

Kraft, M.A. (2018). A Scheme for Interpreting Effect Sizes
from Causal Studies with Achievement Outcomes...................................... 57

ix

CHAPTER ONE
INTRODUCTION
The Third Comparative Regional Study (TERCE, 2014) reported that Dominican sixth-grade students had
the lowest performance scores in science, math, and reading comprehension compared to students across the
region. At the same time, the Dominican Republic is number 70 on the list of 70 countries participating in the
Programme for International Student Assessment-PISA- evaluations (OECD, 2015). This means that Dominican
students have the lowest results from all of the evaluated countries.
Given these poor results, the Ministry of Education (MINERD) started a series of actions as a response to
the social demands from all Dominican society sectors. Despite efforts regarding the legislation, budget increases,
and the re-organization of the educational system, to date, Dominican students’ learning outcomes remain among
the lowest in international evaluations and confirmed by national evaluations held by the Ministry of Education at
third grade (MINERD, 2017) and the sixth grade (MINERD, 2018).
Project USAID-READ is a five-year program implemented in 387 Dominican schools that aims to improve
reading skills in Primary school students, first to sixth grade, by training and mentoring teachers on curriculum
implementation, best practices for teaching literacy, and by supplying their classrooms with teaching and learning
materials, such as decodable and leveled books that promote students independent reading practice.
Given that students from schools that belong to Project USAID-READ showed better reading outcomes
than students from the comparison group in national diagnostic evaluations, as shown by a preliminary analysis
(Sánchez-Vincitore et al., 2020), it is crucial to explore the effect of other factors associated with best teaching
practices in student outcomes.
The Sixth grade's National Diagnostic Evaluation was implemented in May 2018. It is a mandatory
evaluation implemented by the Ministry of Education at the end of the primary level, as stated in Ordinance
01'2016 (MINERD, 2016). It includes content evaluations and context questionnaires. Content evaluations are
measurement instruments to assess student performance. At the same time, ¨context questionnaires are surveys
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administered to parents, teachers, and principals to identify the factors or components of the school system that
could be associated with students' outcomes¨ (MINERD, 2018, p1).
The purpose of this study was to determine the degree to which teacher characteristics predicted student
reading comprehension scores in sixth grade. This study explored teacher participation in Project USAID-READ
and the use of best practice strategies proposed by the Ministry of Education's diagnostic evaluation instrument
(teaching strategies, teaching activities, teaching and learning materials, and evaluation strategies). Study
participants belonged to one of two groups of schools: A group of schools receiving Project USAID-READ
intervention since 2015, and a comparison group of schools that has not received the intervention. These groups of
schools were selected in 2015 during a baseline evaluation. This design was used for Project USAID-READ
baseline evaluation (Mencía et al., 2016) and midline evaluation (Mencía et al., 2020).
This dissertation is relevant for two reasons. First, this study will generate local evidence on the effects of a
potentially easy scalable intervention program, such as USAID-READ, on teaching practices. Second, by
determining the effect of specific teaching practices on student outcomes, this dissertation could inform public
educational policy on practical, evidence-based teacher training and mentoring strategies to improve students’
reading comprehension.
Research Questions and Hypotheses
Through secondary data analysis of the Sixth grade's National Diagnostic Evaluation, combining students'
and teachers' results, this dissertation pursued to answer the following research questions and hypotheses.
Research question 1: Are there any statistically significant differences in the number of teaching strategies
(E.g., oral comprehension and production, reading comprehension and production) used by project USAID-READ
teachers compared to teachers from the comparison group?
Hypothesis 1: Teachers from USAID-READ will use more teaching strategies than the comparison group.
Research question 2: Are there any statistically significant differences in the number of activities (E.g.,
answer questions, copy words/sentences, read from a book...) used by project USAID-READ teachers compared to
teachers from the comparison group?
2

Hypothesis 2: Teachers from USAID-READ will implement more reading activities than teachers from the
comparison group.
Research question 3: Are there any statistically significant differences in the number of resources (E.g.,
textbooks, other books, reading/writing games...) used by project USAID-READ teachers compared to teachers
from the comparison group?
Hypothesis 3: Teachers from USAID-READ will use more resources than teachers from the comparison
group.
Research question 4: Are there any statistically significant differences in the number of evaluation methods
(E.g., oral/written exams, essays, oral presentations, homework assignments...) used by project USAID-READ
teachers compared to teachers from the comparison group?
Hypothesis 4: Teachers from USAID-READ will use more evaluation methods than teachers from the
comparison group.
Research question 5: Does the increased use of identified-best-practice teaching strategies significantly
predicts reading comprehension scores above and beyond belonging to USAID-READ?
Hypothesis 5: Teachers that use more of the identified-best-practice teaching strategies listed in the
questionnaire and who are part of Project USAID-READ will predict better student outcomes according to the
reading comprehension predictive model.
Research question 6: Does the increased use of activities significantly predict reading comprehension scores
above and beyond belonging to USAID-READ?
Hypothesis 6: Teachers that use more activities and who are part of Project USAID-READ will predict
better student outcomes according to the reading comprehension predictive model.
Research question 7: Does the increased use of resources significantly predict reading comprehension
scores above and beyond belonging to USAID-READ?
Hypothesis 7: Teachers that use more resources listed in the questionnaire and who are part of Project
USAID-READ will predict better student outcomes according to the reading comprehension predictive model.
3

Research question 8: Does the increased use of evaluation strategies significantly predict reading
comprehension scores above and beyond belonging to USAID-READ?
Hypothesis 8: Teachers that use more evaluation strategies and who are part of Project USAID-READ will
predict better student outcomes according to the reading comprehension predictive model.
Organization
The second chapter reviews the literature relevant to the proposed dissertation. An overview of the Dominican
educational system emphasizes the aspects of teaching and learning to read and write, including the national
curriculum approach to literacy development, the policies related to curriculum implementation, and evaluations
conducted to both teachers and students. Finally, the chapter presents Project USAID-READ's proposal for school
intervention to help teachers' effectiveness in developing their students' literacy skills. The theoretical framework
that supports the selection of the teacher evaluation standards is reviewed, and gaps in the existing proposal were
identified. The third chapter outlines the research methods, including an overview of the sample, measures, approach
to analyses, and limitations. The fourth chapter presents the results of the study. Finally, the fifth chapter discusses
the key study findings, implications, limitations, and recommendations for future research.
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CHAPTER TWO
REVIEW OF THE LITERATURE
The literature review examined the Dominican educational system emphasizing the aspects related to
teaching and learning to read and write that include the national curriculum approach to literacy development, the
policies related to curriculum implementation, and evaluations conducted to both teachers and students. Finally, the
Project USAID-READ proposal for school intervention to help teachers' effectiveness in developing literacy skills
in their students was presented.
Dominican Educational System
The Dominican Republic is one of the islands in the Caribbean, located between the Caribbean Sea and the
North Atlantic Ocean, east of Haiti. Its total population, estimated by July 2020, is 10,500,000, with 82.5% living
in urban areas (CIA, 2020). The official language of the country is Spanish, and the literacy rate of the country's
population, defined as citizens age 15 and over that can read and write (2016 est.), is 93.8% (CIA, 2020).
The country started experiencing strong economic growth and improving its citizens' quality of life through
the 1990s. In the last 20 years, it has been one of the fastest-growing economies in the Latin American region
(CIA, 2020). Despite economic growth, social inequality and poverty levels are still challenges that need to be
addressed from a sustainable development approach. The number of households in general poverty or extreme
poverty in the country has decreased, according to the National Planning and Development Ministry (MEPyD,
2016). Data from the World Poverty Clock (2021) reports that extreme poverty levels (i.e., the percentage of
people living on less than US$1.90 per day) in the country are below 3% (World Bank, 2020).
The article 63 of the Dominican Constitution (1963) establishes that education is "a fundamental human
right and holds the state accountable for ensuring an educational system that provides equality in access and quality
to all Dominican citizens." This article explains why there is a firm commitment from the central government, civil
society, and local governments towards designing and implementing educational policies focused on improving
equity, quality, and the educational system's efficiency (Iniciativa Dominicana por una Educación de Calidad,
IDEC, 2010). Despite the efforts in the legislation (Figure 2.1) and the educational system's organization, learning
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outcomes in Dominican students remain among the lowest in both national and international standardized
evaluations (Educa, 2015, p 10).
In 1993, the Ministry of Education presented a Ten-year Educational Plan 1992-2002 (Ministerio de
Educación de la República Dominicana, MINERD,1993), considered the most significant reform of the Dominican
educational system since the first educational Law was issued in 1953 (World Bank, 2006). The plan gathered the
most relevant social actors and generated a national debate on different approaches to improve education
(Organización para la Cooperación y el Desarrollo Económico, OECD, 2008).

Amargos (2006) summarized the main concerns about Dominican education: increasing school access and
enhancing learning for all children, improving the quality of education, improving teachers' status, improving the
effectiveness of the Ministry of Education (MINERD) and its decentralized organizations, engaging in a
participative and organized involvement of overall society in the educational process, improving the use of public
expenditures assigned by the government for education and looking for non-traditional sources to improve
educational investments.
This democratic exercise of revising the improvements opportunities of the system and the need to work on
policy development and planning led to the approval in 1997 of a new General Law of Education, Law 66-97
(Congress, 1997). The Law reiterates that "education in the Dominican Republic is free and compulsory for all,
starting at birth until 18 years old and establishes three sections for the educational system: Pre-school (birth-6
6

years old); Primary School (6-14 years), and High School (15-18 years old)" (Congress, 1997). This normative
framework established standards and expected outcomes of the educational system, promoted the decentralization
of administrative responsibilities at various levels, and enabled community, public, and private sector involvement.
In 2003, a decade after launching the first National Educational Plan, an evaluation of students' access,
learning outcomes, and system efficiency gave way to a new dialogue led by the Education National Council on
designing a new strategy that focused on improving educational quality (SEEBAC, 2007). Various initiatives came
from this revision: MINERD launched a new Ten-year Plan (2008-2018); in January 2012, the President
promulgated 1-2012 Law; this Law is part of the National Development Strategy 2030 that states as it first
objective for the second strategic axis "quality education for all," which included the expansion of services, such as
attention to early childhood and the progressive implementation of the extended day in public schools, as its
priorities. This reform should continue to consolidate the positive results it is starting to have (World Bank, 2016),
but still, there are a lot of issues that need to be addressed (Valeiron, 2016). In April 2014, the National Pact for
Educational Reform in the Dominican Republic, 2014-2030, was signed by broad social-political sectors,
organizations, and associations from the private sector, civil society organizations, and individual actors. The
document includes a series of agreements and commitments to ensure "an education that allows all Dominicans to
develop their potential as individuals and as members of a group to the fullest, giving them the liberty to choose
and equal opportunities" (Pacto Nacional para la Reforma Educativa, 2014, P #7).
In four years, 2012-2016, a higher assignment of GDP was destined to education, starting at 2.61% in 2008,
and by 2013 it reached 4% as established by the Dominican Constitution, helping with the improvement of student
access, permanence, and use of school time (EDUCA, 2015). In 2011, the National Education Council instructed
MINERD to revise the Dominican Curriculum (MINERD, 2016 P. 18). After completing the curriculum revision
and approval, MINERD designed its strategic plan 2017-2020, which proposed "ten interventions aligned with the
Sustainable Development Goals 2030, Educational Goals 2021, Central American educational policy 2013-2021.
On the national level with the National Pact for Education Reform 2014-2030, the Government program 20162020 and the actions that are still pending from the 2008-2018 Ten-year Plan" (MINERD, 2017). The Ministry of
Education's strategic plan prioritizes teachers' policies, the achievement of students, and accountability.
7

Teachers
In a 2015 study conducted by the National Institute for Teacher Training (INAFOCAM) about conceptual
knowledge of the national curriculum (concepts, principles, theories, and disciplines), Dominican teachers from the
primary and secondary level obtained under a 50% accuracy score in academic performance. These results made
evident the need to start implementing what was considered the most critical advance related to teacher training
and teacher career development between 2012 and 2016 (IDEC, 2015). The approval of the professional and
performance standards for the certification and development of the teaching career and the regulation for quality
teacher training (Normative 09-15).
These regulations to ensure quality in teacher training are implemented by the Ministry of Higher
Education (MESCyT) to ensure universities and teacher training institutes prepare teachers with the skills they will
need to perform efficiently in school classrooms (MESCYT, 2015). The degree in education programs' admission
requirements has been raised to promote that only the best candidates are approved and accepted (Normative 0915). In 2017, the government started an Excellence Scholarship Program to motivate high-performing students to
enter education programs and become teachers at all educational system levels (Ministerio de la Presidencia,
2017).
In its Art.136 (MINERD, 1997), the General Education Law establishes that candidates for a position at the
school level must meet a series of requirements. The school staff's application and selection process (teachers,
principals, assistant principals, coordinators, and counselors) for the public sector consists of evaluations called
opposition competition that candidates must complete. The passing grade is between 70-100 points (MINERD,
2019); only those who pass are appointed and assigned to a public school (IDEC, 2016). To promote a better
quality of life among teachers and motivate their exclusive dedication to teaching, between 2012 and 2017,
teachers' salaries in the public sector was almost doubled (IDEC, 2016). Other benefits, such as health insurance
and education for their families, housing, and transportation, have improved (MINERD, 2017).
Training for in-service teachers was reoriented to respond to the teacher's specific needs at the level/grade
or content area where he/she works (INAFOCAM 2017). The Teachers of Excellence Program aims to strengthen
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teacher training to ensure the development and updating of the Dominican educational system's professional skills
regarding curricular innovations and school management (INAFOCAM 2017).
The Teachers of Excellence Program framework also proposes a comprehensive vision to promote
sustainable and progressive improvement in the quality of education in the Dominican Republic and the
revalorization of teaching as a worthy profession (MINERD, 2017). The proposed actions emphasize: (a) the
consolidation of a teaching career system that evaluates, rewards, and promotes teachers according to their
performance and students' results (Pacto Nacional para la Reforma Educativa, 2014-2030), and (b) the
implementation by MINERD of professional and teaching performance standards throughout the teaching career
that includes teacher hiring, induction for new teachers, periodic evaluations, teacher certification according to
their performance and a retirement plan for teachers that recognizes their trajectory and performance (MINERD,
2019).
Student Achievement
Considering recommendations from national and international evaluations, MINERD has taken measures to
improve student learning outcomes. As instructed in the 2008-2018 MINERD Ten-year Plan, Ordinance 02-2011
was issued to start the National Curriculum revision and updating process (MINERD, 2011). As a result of this
process, the document incorporated the competencies approach, and ¨seven fundamental competencies were
defined as required for Dominican students: Ethical and Citizen Competence; Communicative competence;
Logical, Creative, and Critical Thinking Competence; Problem Solving Competence; Scientific and Technological
Competence; Environmental and Health Competence; Personal and Spiritual Development Competence¨
(MINERD, 2016 P. 37). Other changes were made to the Dominican Educational System's academic structure
(preschool, primary and secondary) ¨to promote an arrangement more coherent with the developmental stages of
students¨ (MINERD, 2016 P. 107).
In 2013, the National Educational Council approved Ordinance 3-2013 regarding the Dominican
Educational System's new academic structure (MINERD, 2013); it established three sections: Preschool, Primary,
and Secondary Level with six years each. This new structure applied to schools from the public and private sectors
and required reassignment of schools, students, and teachers.
9

The Dominican Educational system's primary level focuses on ensuring the cognitive, social-emotional,
spiritual, and physical development of Dominican children from 6 to 11 years (MINERD, 1997). Learning at this
level focuses on student literacy acquisition. ¨Dominican education assumes literacy as the ability to read, write
and use math in a significant way, in different situations and contexts¨ (MINERD, 2016, p.75). According to the
Dominican Constitution and the Dominican General Law of Education, this level of education is mandatory. The
government is responsible for making it available to all citizens and ensuring families exercise this right
(MINERD, 1997).
After its revision, the Dominican curriculum kept the textual and communicative approach to teaching
literacy (MINERD, 2016). The new curriculum observes four abilities associated with literacy acquisition: oral
production, oral comprehension, written production, and written comprehension (MINERD, 2016). Reading and
writing are considered a means for constructing meaning and communicating with others.
In addition to raising the criteria for teacher selection, the in-service teacher at all public schools benefits
from a training and mentoring strategy, the school-centered continuous training strategy, EFCCE, that seeks to help
them achieve this (INAFOCAM, 2017). The strategy addresses lesson planning, classroom implementation, student
evaluation, classroom and school climate, and family participation (INAFOCAM, 2107). As a result of student
performance on international evaluations (MINERD, 2017), special attention is paid to curriculum implementation
at the Primary Level's first cycle (1st, 2nd, and 3rd grade).
Another strategy to reinforce the curriculum implementation was adopting the Extended School Day at the
public-school system to ensure that students stay in schools for eight hours (Ordinance 01-2014). In 2011,
MINERD conducted a pilot study to evaluate the Extended School Day in 21 schools. In 2013, 76 schools were
incorporated. By 2015, 597 new schools representing 56% of students from the public sector started benefiting
from the extended school day (MINERD, 2017).
The extended school day was established by Ordinance 01-2014 for all levels of the Dominican School
System as a state policy to reduce the economic, social, and cultural gap. Its main objective is to "improve student
achievements by optimizing school time use and diversifying actions for the development of educational activities
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that promote quality and equity and strengthen schools as a space of social protection for all children and
adolescents" (MINERD, Ordinance 01-2014).
The national assessments at the primary level showed that schools that have adopted the extended day
modality get a higher percentage of student promotion, and students get better grades than those who operate in the
regular school day modality (MINERD, 2017).
Accountability
Since 1992, the country has implemented National Exams to evaluate student knowledge and curriculum
implementation (MINERD, Ordinance 03’92); Before the implementation of the reformed curriculum in 2015, the
national exams were mandatory for the 8th and 12th grades, and the results represented 30% of the passing grade for
students (MINERD, Ordinance 01'96). Currently, diagnostic assessments are proposed at the end of each cycle at
the primary and secondary level, and only the 12th-grade evaluation remains (MINERD, Ordinance 01'2016). This
Ordinance also states that results from these evaluations should be used as performance indicators for the schools,
school districts, regionals, and the educational system (MINERD, Ordinance 01'2016).
MINERD's 2017-2020 strategic plan includes indicators to implement the current educational policies
(MINERD 2017). ¨The plan has been fully aligned to contribute to the national development objectives consistent
with the regulatory framework in force in the Dominican Republic: The national educational goals agreed in the
National Development strategy 2030, the National Pact for Educational Reform 2030, and the Ten-Year Education
Plan 2008-2018. In addition to responding to the country's international agreements as the Agenda for Sustainable
Development 2030, the 2021 Goals, the Central American Educational Policy and the results and recommendations
received from PISA 2015¨ (MINERD, 2017, P.27).
The Ministry of Education and the Dominican government have dedicated considerable time and effort to
developing the 2017-2020 Strategic Plan. They consider this plan as the missing piece that will bring together all
the elements available that need to work perfectly in harmony to take the Dominican Republic from the last place
in student achievement to one of the countries with the fastest improvement rate on reaching OECD-level
performance in PISA (MINERD, 2017).
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The process of monitoring MINERD's 2017-2020 strategic plan is divided into two levels (MINERD,
2017). The first level of evaluation is done quarterly by the National Office of Educational Planning and
Development, and results are presented first to MINERD authorities. Subsequently, it was disclosed to the whole
society through the Dominican Republic institutional portal. A second level of the evaluation corresponds to the
assessment of results, which will consider the correspondence in the fulfillment of the indicators and the
established goals. The evaluation frequency of results evaluation will be annual (MINERD 2017).
Since participating in PISA 2006, the Dominican Republic incorporated some of the recommendations from
the 2006 assessment focusing on student access, curriculum revision and assessment, teacher working conditions
(class sizes and salary), preschool education for all, and school climate. However, by the time the 2015 evaluation
was applied, most of these measures were still being discussed or recently enacted into policies. These measures’
implementation delay may explain the nonsignificant improvement in student results. Table 2.1 summarizes the
recommendations from PISA 2009 and the Policies and actions the country has initiated to improve student's
learning outcomes.
Table 2.1. Dominican Republic’s Educational System Innovations since PISA 2009 best practices recommendations (Veras, 2018 based
on OECD,2010).

Policy Recommendations
PISA 2009
Successful school systems provide
all students with similar
opportunities to learn regardless of
their socio-economic backgrounds.

Schools have the autonomy to
design curricula and establish
assessment policies.

School systems tend to prioritize
teachers’ pay over smaller classes.

Dominican Republic Policies
1. Free and compulsory education for all (0-18 years).
2. 4% of the GDP invested in education.
3. Design of the National Development strategy.
4. Revise the National Curriculum and define a new academic
structure for the educational system.
5. Implementation of the Extended school day.

1. Addition of the competencies approach to the National
Curriculum.

1. Revalorization and professionalization of teaching as a
profession.
2. Issuing of the Teacher Standards, including an evaluation
protocol for promotion and incentives.
3. Better hiring conditions for teachers.
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Policy Recommendations
PISA 2009
Students attend pre-primary
education for at least some time (1
year at least).
Higher scores in reading are
achieved in schools with better
disciplinary climates.

Dominican Republic Policies
1. Preschool is considered the first level of the educational system
(0-6 years).
2. 0–3-year kids and their families
receive comprehensive care from the National Institute for
Attention to early childhood.
3. 5 years-old kids attending school is considered mandatory.
1. MINERD Launched a national school safety campaign
(Hagamos un trato, por el Buen trato).
2. A complaint route has been designed for reporting violence in
schools.
3. The school police department was created.

Various initiatives have been undertaken to offer equal opportunities to all students to access the
educational system, assigning a higher GDP portion. Since 2012, the Dominican Republic has been assigning the
4% of the GDP as the Constitution establishes, but this has not impacted students' learning outcomes as national
and international evaluations show (PISA, 2015; MINERD 2017, 2018). As shown in Table 2.1, the country has
adjusted its educational system to respond to the recommendations and grow closer to the best-performing
countries' structure.
The country has designed national strategies that respond to the issues faced by its educational system with
a time frame and expected results, including the prioritization of younger children's education as part of the
compulsory education for all established by its Constitution. With the creation of the National Institute for the
Attention to Early Childhood (INAIPI), achieving coverage in the first five years was set as a goal (Decree 49814). The country's statistical data report states that 19% of children between the ages 0-2 and 25% of 3-5 years old
benefit from INAIPI's programs (INAIPI, 2020). These numbers are still low, which indicates that coverage is still
a challenge in the Dominican Republic.
The extended day program in the Dominican Republic started in 2011 (MINERD, 2011) but still faces
challenges to improve the quality of the services provided at all school levels. As international evaluations show
from the best-performing countries' results, extending school time is not enough; having qualified teachers in every
school (PISA 2015) is critical to achieving quality.
In recent years, the Dominican educational system has made efforts to revalorize and professionalize the
teaching career. Teacher standards have been defined. Regulation of the universities' programs started, admissions
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requirements were strengthened, scholarship programs for high-school graduates were established, and national
campaigns to promote teaching as a valid professional option have been launched. Finally, better hiring conditions
with specific hiring criteria are some of the actions we can observe. The Dominican Republic is still negotiating
with teachers the results from the first evaluation implemented in 2017. The results point out the difficulties of an
objective evaluation: ¨the evaluation did not differentiate the grade or subject area the teacher was evaluated for¨
(IDEICE, 2018 p. 63).
According to a study carried out by IDEICE in public schools, 33.6% of Dominican students have suffered
some violence in their schools (Vargas, 2014). The Dominican Educational System is still developing effective
strategies that respond to violent cases in schools. The protocol to promote peace and good school relations
(MINERD 2016) is still under revision.
Accountability seems to be the critical factor, and the country has taken recommendations from
international evaluations and carried out the activities required for its implementation. Nevertheless, a view on the
importance of monitoring and evaluating programs and taking these results as the premises for changes or
adjustments required is still pending.
If, as stated in the 2017-2020 MINERD Strategic Plan, assessment at all levels and actors involved in the
Dominican system's educational policies is applied, and the results from these evaluations are efficiently used to
inform public policy, there should be an improvement in students' performance in the subsequent international
evaluations. It is important to keep in mind that changes and improvement in students' learning outcomes take time.
What matters is that decisions are taken considering the multifactorial aspects of the process.

Project USAID-READ
Project USAID-READ is an initiative of the United States Agency for International Development (USAID),
implemented by the Universidad Iberoamericana (UNIBE). Since 2002, USAID has financed projects to strengthen
the primary education system in the Dominican Republic, aligned with Goal #1 of its Educational Strategy, on
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improving reading skills and supporting teaching strategies. Thus, in 2015, it created the call for Project USAIDREAD, covering 14 localities.
The project was initially conceived for five years (2015-2020); however, to ensure the sustainability of the
actions implemented and to disseminate good practices developed within the framework, the donor decided to
extend the activity until September 2021. To date, 387 schools have participated in the actions developed by
project USAID-READ benefiting 136,975 students from first to sixth grade at the Primary Level. These schools
belong to eight educational regionals: 04-San Cristóbal, 06-La Vega, 08-Santiago, 09-Mao, 11-Puerto Plata, 16Cotuí, Santo Domingo 10 and 15, and a total of 47 educational districts (Figure 2.2).

The Project's purpose is to improve the reading and writing skills of Primary Level students. Supporting the
implementation of the curriculum and promoting appropriate learning environments. It establishes sustainable
alliances that support the Project's implementation and share with actors of the system and civil society effective
strategies for teaching reading and writing generated within its framework. The components of Project USAIDREAD are, Literacy Component (Training and Mentoring; Gender, Inclusion, and Prevention of School Violence GISS- and Community Support) and Monitoring and Evaluation. Figure 2.3 describes each of the Project's
components.
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To support curriculum implementation and promote environments and resources that favor the acquisition
of reading and writing skills, the project contemplates the creation of resources that promote a diversity of
strategies that respond to the needs of students and teachers, align with the Dominican Curriculum, and consider
the results of the baseline evaluation held by the Project Monitoring and Evaluation team. As shown in Figure 2.4,
the activities implemented by the Project combine guidelines from the national curriculum, data and evidence
generated by science related to literacy acquisition and teaching and local data from students' assessments.
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Project Theory of Change and Logic Model
Experts suggest that poor acquisition of basic literacy skills is the primary problem for reading
comprehension results in students at the primary level. When Project USAID-READ began, the Dominican
Republic trailed the rest of the Latin American region's literacy scores (UNESCO, 2015). These results have not
changed in the most recent TERCE and local diagnostic evaluations (MINERD, 2018). The projects’ team has
created a multi-sectoral intervention approach to increase literacy by engaging schools, families, and communities,
considering the abovementioned findings.
The projects’ team primary purpose is to use evidence-based methods to teach literacy and deliver them
through an innovative teacher training and mentoring program. Providing suitable reading materials such that
children in the process of learning to read can be directly intervened. Also, communities and parents will be
engaged by strengthening parent associations and creating community programs that foster reading and make
reading materials more readily available to communities and families (UNIBE, 2015). In addition, Project USAIDREAD will develop a comprehensive knowledge network shared with MINERD, the public, the private sector, and
pre-service institutions to ensure uptake and sustainability.
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The development hypothesis states that adolescents' crime is prevented by a continued engagement in
formal institutions (such as schools, community clubs, faith-based institutions, among others). As such, literacy is a
fundamental skill that maintains children engaged in institutions. Reading is critical because if a student has
difficulties achieving proficient reading automaticity, schoolwork becomes frustrating and increasingly difficult as
higher grades become more demanding (UNIBE, 2015). Although not causal, literacy acquisition is a distally
related variable to USAID's mission in the Dominican Republic.
According to the Dominican curriculum, reading skills and many activities associated with reading
accurately, such as critical thinking and problem-solving, are the basis of student success and the focus of the
primary first cycle. In essence, early grades focus on learning to read, and in later grades, reading becomes a tool
used to acquire learning (Stockard, 2010).
As a result, achieving adequate reading levels of reading automaticity and comprehension in early grades is
critical to maintaining school engagement and permanence—consequently, student dropout decreases and
engagement in risk behaviors such as delinquency and substance use decreases as well. At the same time, staying
in school enables students to attain higher education levels, associated with better long-term economic outcomes
for a country's overall economic growth (Barro, 2013).
Theory of change summary: IF educators receive training and coaching in evidence-based reading teaching
practice; and students are provided a diversity of reading materials, including grade-leveled reading practice
materials; IF parents and the general community are involved towards the goal of improving reading abilities in
children; and schools guarantee a safe, inclusive, and diverse space; IF stakeholders are motivated to support
reading initiatives; and local data is produced to evidence student progress; THEN, an ecologically valid evidencebased practice of teaching to read and write will be created; children will improve their reading abilities; and will
be less likely to drop out from schools; AND THUS, crime prevention will be strengthened (UNIBE, 2020).
Project Components
During the first 5 years of implementation, approximately 3,500 teachers and pedagogical coordinators
have been trained and mentored in the implementation of strategies and in the selection and development of
resources to promote literacy acquisition, taking into consideration the Simple View Theory of Reading (Hoover&
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Gough, 1990) and the functional and communicative approach proposed in the Dominican Curriculum for the
Primary Level (MINERD, 2016). More than 200 school counselors and school psychologists have been trained and
mentored in their daily routine to promote a positive school social climate, taking as reference national and
international documents to address issues of gender, inclusion and school safety. In addition, approximately 16,000
families have participated in talks and meetings to discuss the importance of their role in the education of their
children and strategies for positive parenting and encouraging reading. In 200 schools the selection and training of
the members of the committees of Parents, Mothers and Friends of the School (APMAE) has been supported,
guiding them in the knowledge of their functions and responsibilities as representatives of the other families
(Figure 2.5).

For the sixth year of implementation, the 2020-2021school year, training, mentoring and delivery of
resources to the classroom continued, and beneficiaries included preschool teachers, classrooms, and students from
the 387 participating schools. Actions to support a positive school climate were also expanded to all schools.
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The situation generated by the pandemic of COVID-19 imposed a change in the modality of implementing
the project actions. Training, mentoring, and evaluation were adapted to a virtual modality. Likewise, all the
instruments used to systematize the monitored actions were digitalized and adjusted.
The actions developed by each of the project components are outlined below more comprehensively.
Literacy component
According to the Dominican Curriculum for the Primary Level, the contributions of the different areas of
knowledge and the various teaching and learning strategies are articulated based on two essential educational
intentions: (a) the development of fundamental competencies, and (b) the beginning of the literacy process
(MINERD, 2016).
In the same way, the beginning of literacy acquisition is assumed as the elementary domain of reading,
writing, and mathematics. This implies using them in a meaningful way in various situations and contexts
(MINERD, 2016). A "literate" person is one who: knows a written code, deciphers it, and can interpret and create
oral and written texts (MINERD, 2016).
Strategies are proposed to diminish the teacher's need for support as students reach higher levels of fluency
and understanding. Project USAID-READ proposes a "scaffold" teaching in which the teacher intentionally
assumes the responsibility of guiding their students' learning process. This scaffold teaching has been proposed by
Pressley and Allington (2015) and Cuetos (2008a and 2008b). It favors the development of communicative and
linguistic competence, enabling the student to speak, read, write, and understand their language through the
production and interpretation of texts.
The use of appropriate books to the students' reading skills is promoted. The classroom and school libraries
are equipped with graduated books for each reading level that occurs naturally in the literacy acquisition process.
Training and Mentoring
This sub-component has been fundamental to support the acquisition and development processes of
students' literacy skills in the first grades and to guarantee progress in reading comprehension for students in the
Second Cycle of the Primary Level. Table 2.2 shows the structure and responsibility for each component of the
Project.
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Table 2.2. Project USAID-READ structure and components responsibility (Veras, 2018).

Liaison component
8 Liaison Coordinators. They
serve as the communication
channel between the Regional
and the Educational Districts,
with the initiatives of the
Project in the schools.

Teacher mentors
1 Training and mentoring
technician (leader of the
group).
13 mentor coordinators and
86 mentors
This team assumes the
responsibility of organizing the
training and mentoring
processes to be offered to the
Pedagogical Coordinators and
Teachers of the beneficiary
schools of the Project.

GISS mentors
One inclusion coordinator (leader
of the group) and
12 mentors.
29 Community and District
mobilizers that support the work
with families and the community.
It responds to the need to create a
positive school social climate that
promotes all children to feel safe,
welcomed, included, and are
offered equal opportunities. GISS
mentors support the school
counselor.

Differentiated training sessions have been held according to the system's actors, including regional and
district directors and technicians, school directors, pedagogical coordinators, and teachers. The training is based on
three aspects: (a) operationalization of the curriculum, suggesting clear strategies on how to put the proposed
theories into practice and how to monitor the progress of the students; (b) the science of reading, which exposes the
process of learning to read from the neurocognitive sciences; and (c) selection and use of resources for literacy.
Table 2.3 summarizes the hours of training received by teachers throughout the duration of the implementation.
Table 2.3. Hours of in-person (P) and virtual (V) training sessions teachers received (Veras, 2021).

School Year
Year of
implementation
Training hours
per year

2015-2016
1
16hrs
(p)

2016-2017 2017-2018 2018-2019 2019-2020 2020-2021
2
3
4
5
6
16hrs (p)

16hrs (p)

8hrs (p)

8hrs (p)
8hrs (v)

30hrs (v)

For the design of the training sessions, the Project's technical team works on its proposal during the summer
months. It then proceeds to be presented to the Ministry of Education technical teams and the management teams
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of the schools in order to receive feedback from them and make the necessary adjustments before the
implementation, which usually starts in the second half of October of each year.
The training sessions have been designed with 16 hours distributed in two meetings of 8 hours each, one in
each academic semester. This way, two spaces for group socialization are ensured where teachers have active
participation sharing their implementation experiences developed between one training and another.
Through the mentoring process, which begins with a visit to the classroom where the mentor makes an
observation using standardized instruments and the subsequent reflective dialogue, a personalized training space is
generated. Based on the opportunities for improvement detected, the teacher is provided with the guidance,
materials, or resources required to support improvements in this process. They are thus guided on using various
strategies for literacy teaching and classroom management.
Throughout the year and in collaborative work with the pedagogical coordinator, the mentor follows up on
how the teacher integrates the suggestions and agreements from the mentoring process and the students' progress.
In the monthly meetings of pedagogical groups, teachers are encouraged to share good practices for teaching
literacy and progress concerning the reading and writing process to promote the group and situated construction of
best classroom practices.
Gender, Inclusion, and Prevention of School Violence Sub-component -GISSThe subcomponent of gender, inclusion, and safe school (GISS) for its acronym in English, was conceived
as a transversal axis of the Project USAID-READ reading and writing improvement program that promotes a
positive school climate in the school to facilitate student learning. Its objective is to create capacity in the
participating schools of the Project through the training and mentoring of school counselors/psychologists in terms
of the three fundamental axes of the program gender, inclusion, and safe schools (Table 2.4), supporting the
concretization of the activities and guidance received from the department of psychology and counseling from the
Ministry of Education. During the first five years, this implementation was carried out in 200 schools out of the
participating 387 schools. In the sixth year of implementation, the component was extended and implemented in all
schools, emphasizing the actions of psycho-affective support that the COVID-19 pandemic demanded.
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Table 2.4. Project USAID-READ GISS component emphasis (Veras, 2018).

Gender
It works to identify specific
situations that prevent boys'
and girls' active participation
equitably in educational
processes.
Topics such as traditional
gender roles and violence
against girls are addressed.

Inclusion
The actions for this axis are
classified into five categories:
1. Training: awareness and
visualization through alerts.
2. Promotion of Accessibility;
Visualization, Attention and
3. Articulation with programs
and institutions that focus on
disability and special needs.
4. Family and Community Care.
5. Monitoring of Public Policies,
supported by the regulatory
framework.

Safe schools
It aims to build capacity in
schools and the community
to provide relevant
attention to school violence
situations in a general way
and specifically to bullying
situations.
The prevention of violent
situations is emphasized by
developing training and
awareness-raising
initiatives on positive
conflict resolution and
decision-making, to name a
few.

In 2019 the component was recognized with a gold medal by the National Council of People with
Disabilities (CONADIS) for being a best practice in inclusive education.
Community Sub-component
This component aims to support the achievement of better results in primary education, specifically in the
first stages of literacy, promoting the participation of families and communities in this process. Like the GISS
component, it was implemented in 200 out of the 387 beneficiary schools of the Project during the first five years.
The implementation was overseen by World Vision International, emphasizing two aspects: (a) Promotion of
community spaces that support reading and writing; and (b) Increasing the involvement and participation of
community actors and instances to promote reading to improve the quality of education in the communities.
The program was supported by a strategy that considered different methodologies adapted to the school and
community's reality and needs:
•

The Reading Clubs were developed for children from the 2nd and 3rd grades who required extra support to
reach the level of reading skills and comprehension expected for their grade/age. Groups had a maximum of
25 students led by a community volunteer selected and trained by World Vision staff. Students were
registered by their teachers in the club and participated for two hours, three times a week in 15 weeks of
this reinforcement program.
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•

Additional Reading Clubs were developed for children in fourth, fifth, and sixth grade who showed interest
in reading or the need to practice/ improve reading comprehension. The school librarian or teachers invited
students to join the club. Participants attended the club's meetings for two hours, two times a week for 15
weeks. Groups were led by a reading leader who was trained to motivate other students to accompany
him/her in the club to read and develop activities based on the stories read. These groups were supported by
the school's librarian or by a supportive teacher, who received training and materials from the World Vision
team of community mobilizers.
To sensitize the family to the importance of reading, a literacy campaign was developed aimed at the

community to encourage parents, students, and teachers to work together with the support of school directors,
MINERD, and the community at large. It focused on raising awareness of current challenges in early grade reading
and providing to improve literacy skills. The general message of the campaign focused on communicating that: (a)
Learning to read is essential for all children, and that (b) the support of the entire community is necessary to
develop reading skills.
For the sixth year of implementation, the actions developed by World Vision were assigned to the training
and mentoring team (reading clubs and homework clubs). Simultaneously, the GISS component took on the actions
corresponding to the support for APMAE and work with families and the community.
Monitoring and Evaluation
The USAID-READ project has a research unit that continuously conducts research, allowing the constant
generation of information to support decision-making on project actions and the indicators established by the
donor. From these data, relevant reports are generated and shared with the Ministry of Education authorities and
other key actors of the Dominican educational system.
The monitoring and evaluation (M&E) component seeks to strengthen monitoring the teaching and learning
of reading and writing. Through local data generation, evidence-based decision-making is promoted at the
educational system and the school and classroom levels. To develop the M&E component, the guidelines proposed
by the Universidad Iberoamericana in the USAID-READ project proposal (Mencía-Ripley et al., 2017) were
considered.
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Monitoring
The M&E plan for Project USAID-READ has developed comprehensive databases that can track
interventions across actors (i.e., learners and teachers) and settings (i.e., community and school) in which Project
USAID-READ intervenes. These databases are constructed so that historical data is kept and changes in targets and
outcomes can be easily tracked. Also, relevant socio-demographic data are collected and correlational and other
inferential statistical tests are regularly conducted to examine relationships and identify patterns in data. In this
way, numerical targets can be tracked. However, the Project is also able to associate the achievement of targets
with socio-demographic variations and program components. This type of analysis enables the team to rapidly
detect sub-groups of the target population who are not benefitting from the intervention and others or intervention
components that are not working as expected. This early detection component allows the team to alert key
personnel and generate changes to the program without compromising outcome achievement. An essential aspect
of this type of analysis is that identifying systematic bias in results ensures that all children in the program benefit
equally (UNIBE, 2015).
Data collection for monitoring guarantees compliance with the strategies designed by Project USAIDREAD activity. The data surveys respond to five levels of indicators: (a) indicators levels of reading
comprehension; (b) indicators of training and support; (c) indicators of accessible resources; (d) indicators of
positive school climate; and (e) indicators of mobilization and social awareness. These levels of indicators
correspond to the intervention components of this initiative.
Evaluation
Baseline assessment: A cross-sectional experimental design was planned at the beginning of Project
USAID-READ. The Ministry of Education provided a list of 400 schools within the Duarte corridor (a name given
by the donor to the intervention area prioritized by the actions it develops), which met the inclusion criteria
previously agreed upon. From these schools, 200 schools were randomly assigned to the Project USAID-READ
intervention, and the rest of the schools were considered a comparison group. This allowed the Project to target the
cohort of participating schools' progress, compared to a group of children from similar schools who were not
receiving the intervention.
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This study's sample size was determined using a 95% confidence interval and a 3% error probability. While
a 5% error rate is acceptable among scientists, more rigorous parameters were selected due to measurement and
variability issues present in this sample. The study evaluated 2,400 students (6 randomly selected second graders
per school) who participated in the study.
The M&E team administered Project USAID-READ battery to assess reading comprehension and its
precursors: working memory, phonological awareness, letter knowledge, words per minute, pseudowords per
minute, fluency, and literal reading comprehension. This assessment allowed the project to establish a starting
point for second-grade students re-evaluated in fourth grade.

This baseline evaluation was conducted in November 2015. Results showed that second grade Dominican
children were reading at levels far below those expected of children at this grade level. All reading-related skills
had low accuracy rates, except for working memory, a cognitive process necessary for learning. Girls and boys
performed similarly on reading, with girls performing only slightly better than boys in some reading
subcomponents. While there was a high rate of reported disabilities, reports are unreliable as teachers were likely
to attribute disabilities to children who have not been accurately diagnosed (Mencía-Ripley, Sánchez-Vincitore,
Garrido & Aguasvivas-Manzano, 2016)
Midline evaluation. Following the same methodological design planned for baseline, the same student
cohort was evaluated two years later, in fourth grade. The method required the Project to visit 400 schools, the 200
comparison schools, and 200 experimental randomized at baseline and evaluate six randomly selected fourth grade
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students using project USAID-READ battery. This evaluation allowed the M&E team to determine the effect of
USAID-READ on reading skills beyond the Ministry of Education's conventional education.
This midline evaluation was conducted in May 2018. The evaluation results showed that, as expected,
children in both groups improved (i.e., improvements with two additional years of schooling and maturation
account for this). Results (see Figure 2.7) indicated that there were statistically significant interactions between the
experimental and comparison group for some reading subskills (a1.a.2 Working memory; b1. Oral comprehension;
b2. Fonologic awareness), although it should be noted that these significant differences had small effect sizes
(Sánchez-Vincitore et al, 2020).

Resources Developed
Project USAID-READ has developed a collection of intuitive resources designed to facilitate independent
reading practice by students, the teaching of reading and writing by teachers, and the support provided by
pedagogical and technical coordinators (see Figure 2.8).
All the materials were produced during the first five years of implementation. By the 6th year, the
digitization of all of them was completed.
Resources for Independent Reading Practice
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The Dominican Curriculum for the Primary Level proposes that learning resources and materials facilitate
the development of students' skills, help organize knowledge, facilitate the research process, promote self-learning,
stimulate imagination, and support the development of dynamic and participatory educational processes
(MINERD, 2016).
Specifically, for the development of Communicative Competence, the Curriculum recommended
integrating printed materials into the classroom, which mainly use verbal and graphic codes such as books, study
guides, worksheets, practical exercises, plates, and images. The classrooms must be literate, according to the
themes to be addressed, and have resources for bringing children closer to the written culture (e.g, boxes of
classified and categorized words, cards to associate images and words, a variety of texts, mobile alphabets, boards
with the names and surnames of each boy and girl, materials such as pictures, maps, posters, and a variaety of
resources that serve to motivate interest in reading and writing).
Based on the previous, Project USAID-READ included in its intervention the provision of materials that
complement those existing in the classrooms, ensuring that they are novel and relevant for students.
For independent reading, two book collections have been developed and piloted by project USAID-READ
(Sánchez-Vincitore, 2018): decodable books for students in the first stages of literacy acquisition and leveled books
for students who already have basic reading skills and are ready to develop reading comprehension skills.
Decodable books. Decodable stories were developed to facilitate reading practice during the first stages of
literacy acquisition, made up of 54 books categorized into the six stages of introducing phonemes for reading,
defined by Dehaene (2015). Each stage emphasizes certain combinations of letters and sounds, considering the
order of frequency in which they appear in the Spanish language and the level of difficulty in learning the lettersound relationship. Using these materials is to provide the student with a scaffold in learning to read, where they
can practice reading authentic texts independently.The decodable books are intended to expose the students from
the First Cycle of the Primary Level to practice the curriculum's skills, such as phonological awareness, decoding,
and fluency. These books are part of the resources that teachers have at their disposal with other materials to
strengthen the other skills associated with the acquisition of reading and writing.
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The Project USAID-READ research team produced decodable books based on the baseline results carried
out in 2015. Taking as a reference the specific competencies proposed by the Curriculum, they are conceived to
motivate students through independent reading, image interpretation, vocabulary expansion, and practice to
achieve fluency. The decodable books collection was recognized with an Honor mention from the Library of
Congress 2020 Literacy Award as a best practice since they are a unique material that does not exist for Spanish
speakers.
Leveled books. The leveled stories have been developed for students who have already reached reading
automation. A series of 20 books developed in the saga format in which four children that we could find in any
Dominican school, through their experiences, model strategies for problem-solving, decision-making, and values
such as honesty and solidarity. These books follow a progression based on the story's structure, beginning with a
simple and linear structure enriched with more complex words and literary figures as it progresses. The books have
been categorized according to some criteria that make up levels of progressive difficulty. These difficulty levels
from A to Z were developed by Fountas and Pinnell (2006) in the United States. Since the leveled books available
on the market are not always appropriate to the Dominican context, Project USAID-READ leveled books were
developed by the project's technical team, following the criteria of progressive difficulty and complexity and
semantics.
The purpose of offering leveled material to students in the second cycle of primary school was to allow the
practical exploration of textual diversity in a controlled and scaffolding way. The levels (ranging from more
straightforward to more complex elements) allow students to be involved in reading comprehension processes from
their first encounters with the text. The technical difficulty level (i.e., vocabulary, sentence structure, visual
accumulation) of the texts is elementary during the first levels, which help students understand that the
fundamental reason for reading is to understand the text. As they progress, students practice the comprehension
strategies necessary for each type of textual structure, increasing complexity.

Resources for Teachers
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Two activity guides have been developed for teachers: (a) Reading unites us activity guide (which seeks to
promote the development of activities inside and outside the classroom that highlight the importance of reading)
and (b) complementary activities to promote literacy acquisition guide, differentiated by cycle, in which strategies
and activities to be developed based on different texts are included. Examples and guidelines help teachers
reinforce students with specific needs prepare their classroom plans or support spaces. Finally, a list of criteria to
be considered for selecting texts and supporting resources for the literacy process was developed.
Resources for reading skills reinforcement. For the use of second and thrid-grade students referred to
reading clubs, reinforcement booklets were developed from the community component. These booklets contain a
sequence of activities that the child must carry out as part of the activities to be completed in their time at the club.
That will evaluate the participant's progress and, finally, an evaluation portfolio to be delivered to the families.
Tablets. To diversify the resource endowment in schools, during the 3rd year of implementation, 65 schools
received tablets that were used by primary level students to practice reading and reading skills using online games
and apps. The equipment was delivered to the schools with pre-installed free access applications. The teachers at
these schools received training to use them, and the project mentors monitored their use during their visits.
Resources for Technicians and Pedagogical Coordinators
A mentoring guide has been developed to support the Ministry of Education technicians and pedagogical
coordinators. The guide outlines the steps to follow to mentor teachers effectively. Ideas are included for preparing
the visit schedule, handling classroom observation and the reflective dialogue, handling inconvenient situations
with teachers, providing supportive tools for this process, and documenting and preparing reports for the school
director, district, or regional technician and to the teacher at the end of the school year.
Resources for School Counselors and Psychologists
To date, diagnostic instruments, instruments for the referral of students, the GISS guide for promoting a
positive school social climate, and the guide for implementing the program P.A.N.A (Par de Apoyo al Nuevo
Alumno) is oriented on selecting and training students to be conflict mediators. Support materials have also been
developed for the school counselors and psychologists of the benefited schools. These materials have been
socialized only in the digital version.
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Achievements of Project USAID-READ (2015-2020)
Project USAID-READ has closely monitored the rate of reading automation in girls and boys in the second
grade of primary Level. Figure 2.9 presents second-grade students' progress in reading automation (words per
minute) through the intervention time of the Project (Sánchez-Vincitore et al., 2018; Sánchez-Vincitore et al.,
2017).

Similarly, progress measurements have been made in second graders reading comprehension throughout
the years of implementation. The results of the monitoring are presented in Figure 2.10:
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In 2018, the Ministry of Education carried out the diagnostic test on sixth-grade primary school students.
This test evaluated the students' Spanish Language, Mathematics, Natural Sciences, and Social Studies
performance. The project requested the Educational Evaluation Department for the databases of this evaluation to
compare the students at schools that belonged to Project USAID-READ and the students that belonged to the
comparison group selected at the baseline study. Figure 2.11 shows preliminary from the comparison analisys were
results showed that students that attended Project USAID-READ beneficiary schools obtained significantly better
scores than the control group students in Spanish language evaluations. (Sánchez-Vincitore, 2020).
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CHAPTER 3
RESEARCH DESIGN AND METHODS
This study is a secondary data analysis of data collected through the Sixth Grade's National Diagnostic
Evaluation implemented in May 2018, by the Ministry of Education at the end of the primary level as stated in
Ordinance 01'2016 (MINERD, 2016). The diagnostic includes content evaluations for the students and
questionnaires applied simultaneously to gather data that can help identify what factors or components of the
school system can be associated with students' outcomes, called context questionnaires (MINERD, 2018). Context
questionnaires ¨were developed to be answered by the parents and teachers of the evaluated students, principals of
the schools to which the students belong, and by the students¨ (MINERD, 2018, p2). For the purpose of this
dissertation only students results and responses from the teacher questionnaire were used.
This secondary data analysis follows a quasi-experimental design with a post-test only and two groups: (a)
a group of teachers and students results from schools that received Project USAID-READ intervention (i.e., the
intervention group), and (b) a group of teachers and students results from schools that did not receive project
USAID-READ intervention (i.e., the comparison group). Both the intervention and comparison schools were
randomly assigned in 2015 before the intervention started (Mencía-Ripley et al. 2016, Sánchez-Vincitore et al.,
2020). This is a quasi-experimental design, as there are no baseline data on the variables of interest (teaching
strategies, activities, use of resources, evaluation strategies, and students' outcomes).
Participants
The student sample consists of results from the evaluations in Spanish (language arts) of sixth-grade
students from 55 project USAID-READ schools and 55 comparison schools (105 schools) each of this schools
have an average of 5, six-grade classrooms (315 classrooms) and 45 students in each classroom. The estimated
sample size is 23,625 students.
The teacher sample consists of sixth-grade teachers who teach Spanish (language arts) from 55 project
USAID-READ and 55 comparison schools. Teachers from 55 Project USAID-READ schools and 55 comparison
schools (105 schools). The estimated sample size is 525 teachers.
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Group assignment to either the intervention group or the comparison group occurred before the beginning
of project USAID-READ. The Project's Monitoring and Evaluation Team determined the inclusion criteria for
eligible schools to be part of the Project (Mencía-Ripley et al., 2016). These criteria were: (a) The schools should
not have received previous interventions; (b) Schools should teach from 1st to 6th grade; (c) Schools should be from
a specific geographical location that corresponds to the highest density in the country. After obtaining a list of 400
schools from the Ministry of Education that fulfilled the inclusion criteria, the schools were randomly assigned to
the intervention or comparison schools.
Procedures
The Director of the Evaluation Department at the Ministry of Education supplied data for this analysis
after receiving a formal letter with this request. She shared the database for the teacher's questionnaire, student
results, and the technical report that supported the evaluation design.
The evaluation was designed by the Ministry of Education in collaboration with the Measurement Center
(MIDE UC) of Chile's Pontifical Catholic University. These evaluations include content evaluations for the
students and questionnaires administered simultaneously to school principals, teachers, and parents that intend to
gather data that can help identify what factors or components of the school system can be associated with
students' outcomes (MINERD, 2018, p 1). The teachers' questionnaire was self-administered and administered in
May 2018. Questionnaires were designed to be completed individually in a paper and pencil format. The
questionnaire had 60 questions, 20 related to socio-demographic information, and 40 divided into sections related
to each content area (language arts, mathematics, social sciences, and science).
The student's evaluation was administered in a paper-pencil format and supervised by representatives from
the Ministry of Education that visited each school. Supervisors had a guide that oriented them on how to organize
this process. They were also previously trained by personnel from the Ministry of Education evaluation
department (MINERD, 2017). Evaluations were administered over the course of two days. On the first day,
students took the language arts and math tests, and on the second day, they completed the social sciences and
science tests. Students had one hour to complete each questionnaire individually. The booklets for each content
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area included 25 questions (23 multiple choices and two open-ended), and students responded on the provided
answer sheets. The difficulty level for the questions in each content area is similar in all cases (MINERD, 2017).
After receiving the Ministry of Education databases, the first step was to identify and assign a code
to schools from the intervention and comparison groups. This required validation of the name, code number
(assigned by the Ministry of Education), regional and educational district of each school.
The second step was to determine which variables from the questionnaire would be considered for the
analysis. From the student database, group (intervention or comparison group), and results in language arts were
considered. From the teachers' database, variables included: teacher content area (only language arts teachers
were considered), group (intervention or comparison group), and responses for variables of interest (teaching
strategies, activities, use of resources, and evaluation strategies).
Ethical Considerations
As a secondary data analysis, no identifiable and sensitive information was shared for this dissertation,
hence no IRB approval was required. This evaluation was conducted by the Ministry of Education evaluation
department in response to Ordinance 1-2016. This Ordinance establishes the administration of diagnostic
evaluations, without consequences for students' qualification or promotion, at the end of each educational cycle
according to the new structure of levels and the new curriculum design. These evaluations are intended to identify
learning achievements and provide feedback to the educational system with information on students' performance
concerning the curriculum (MINERD, 2016). Results are presented at a National, regional, district, and schoollevel without identifying specific students' or teachers' responses.
Measures
The teacher's questionnaire (see annexes A and B) included three sections: (a)socio-demographic and
administrative information, (b) general information about the 6th grade, and (c) information about teaching in each
content area.
The information about teaching a specific content area section referred to the four content areas. The
teacher was asked to only complete the information for the content area he/she teaches. The questions referred to
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frequency of use of classroom materials, activities implemented, evaluation activities and homework
assignment.
For this dissertation, data analyses included, from the section of the survey focused on teaching a specific
content area section, specifically, the set of questions concerning the language arts section. This section had four
scales that addressed teaching strategies, classroom activities, teaching materials, and evaluation strategies for
language arts teaching. Table 3.1 summarizes the description for each variable.
Table 3.1. Description of variables considered for the analysis.
Variable
Description

Examples

Teaching
strategies

Educational technique, method, or plan of classroom
actions or interactions intended to accomplish
specific teaching/learning goals (Ayua, 2017).

•
•
•

Distinguish the structural marks of texts
Identify the author's point of view
Relate content, significant images and
ideas

Classroom
activities

Pedagogically organized actions are part of a learning
situation. They are intended to allow the learners to
experience and develop new skills that should be
developed as concrete ways of putting selected
strategies into practice (MINERD, 2016, p.41).

Teaching
materials

Learning resources favor the development of
competencies, organize knowledge, facilitate the
research process, promote self-learning, stimulate
imagination, and support dynamic educational
processes. It is essential to consider that these
educational resources must be adapted to the students'
specific needs (MINERD, 2016, p.42). It must be
considered whether its specific characteristics align
with the educational intentions, the student body's
characteristics, and the context.
A systematic and continuous process of collecting
relevant information so that the actors in the
educational process recognize and appreciate the
effectiveness of teaching and the quality of learning.
(MINERD, 2016, p.46).

•
•
•
•
•
•
•
•
•
•

Answer questionnaires
Reading reports
Copy words or sentences
Group projects
Read a book
Dictation
Textbooks
Other books (dictionaries, story books)
Educational games
Technological devices

•
•
•
•
•

Students' presentations
Multiple choice exams
Oral exams
Homework
In-class participation

Evaluation
strategies

Teachers' questionnaires.
The primary purpose of the context questionnaires was to collect information on several factors potentially
associated with the achievement of various levels of learning, in this case, the preparation, training and
curriculum implementation of teachers. In addition, it is intended to collect specific information on some
variables of socio-economic and cultural characterization (MINERD, 2018). In this way, it is possible to analyze
the educational results obtained by students and establishments, considering their context variables.
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Variables included in the questionnaire were selected using these criteria. First, selected variables must
have an association with school achievement, which must be supported empirically from international studies and
research in education. For example, aspects of institutional management focused on learning (resources, use of
materials, planning of activities and classes), expectations of managers, teachers and family members in student
learning, school climate, and others (Pérez, Belleï, Raczynski & Muñoz, 2004; OREALC / UNESCO, 2008).
Second, the selected variables should be helpful to guide schools and other actors in the education system to
improve education and understand the academic performance of students and contextualize the results. Third, the
selected variables should be helpful in a better understanding of students' academic performance and
contextualization of the results and, in this way, guide schools and other actors in the education system to improve
education and public policies. A methodological criterion was chosen to include in the questionnaire's questions
that addressed information that was feasible to obtain through self-administered questionnaires, given the
conditions of application of the instruments. (MINERD, 2018)
Teachers' questionnaire was included as one of the aspects of the classroom that influenced students'
results. Variables were distributed in six dimensions: teachers' demographic characteristics, academic and work
history of the teacher, teachers' attitude towards school activity, teacher pedagogical practices, classroom
resources, and classroom climate. Teachers' pedagogical practices, and classroom resources dimensions will be
considered for this analysis.
Teaching strategies
A teaching strategy is an educational technique, method, or plan of classroom actions or interactions
intended to accomplish specific teaching/learning goals (Ayua, 2017). Several activities are listed in the teacher's
questionnaire that responds to the four abilities the Dominican curriculum observes as associated with literacy
acquisition: oral production, oral comprehension, written production, and written comprehension (MINERD,
2016).
This Likert-type instrument addressed specific reading comprehension strategies teachers should
explicitly teach sixth-grade students according to the curriculum: (a) macro-structure of the text (i.e., Distinguish
the structural marks of texts); (b) Inferential reading comprehension (i.e., Identify the author's point of view
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expressed in the comment); (c) Identification of the purpose of a text (i.e., Identify the communicative intention or
purpose of the text); (d) comprehension through images (i.e., Relate the content of significant images with the
central idea of the text); and (e) comprehension through writing (i.e., Characterize in writing the point of view
held by the author of the text.). The instrument had 15 items and asked teachers to rate each item according
to how much they had taught the students. The possible answers were: 1 = I have not taught this; 2 = I have taught
25% of it; 3 = I have taught 50% of it; 4 = I have taught 75% of it; 5 = I have taught 100% of it. Teachers were
asked to choose one option from each row. Afterward, the average was used for the analysis (MINERD, 2018).
Classroom activities
Activities are defined as all pedagogically organized actions that are part of a learning situation and are
intended to allow the learners to experience and develop new skills that should be developed as concrete ways of
putting selected strategies into practice (MINERD, 2016, p.41). In the teacher's questionnaire, a list of activities is
proposed from which the teacher selects the ones used in their lesson plans.
This Likert-type instrument addressed how frequently a teacher had assigned a set of activities throughout
the school year in language arts (Ex. During this school year, how often did you ask students to do the following
activities in the language arts classes?). The instrument had 14 items. The possible answers were 1= never, 2=
sometimes, 3= most of the time, 4= all the time. Teachers were asked to choose one option from each row.
Afterward, the average was used for the analysis (MINERD, 2018).
Teaching materials and resources
Learning resources favor the development of competencies, organize knowledge, facilitate the research
process, promote self-learning, stimulate imagination, and support dynamic educational processes. It is essential to
consider that these educational resources must be adapted to the students' specific needs (MINERD, 2016, p.42). It
must be considered whether its specific characteristics align with the educational intentions, the student body's
characteristics, and the context.
According to the Third Regional Comparative and Explanatory Study (TERCE, 2015), associated factors
report the availability of resources necessary to carry out the educational process is a highly relevant variable, at
least in the Latin American countries that participated in the evaluation. Although the mere presence of a resource
38

in the classroom does not ensure quality, its absence or insufficient presence can hinder teachers' work in the
classroom (OREALC / UNESCO, 2015). In the teacher's questionnaire, a list of resources is proposed from which
the teacher selects the ones used in their classrooms.
This Likert-type instrument addressed how frequently a teacher had used a set of materials and resources
throughout the school year in language arts (Ex: During this school year, how often did you use the following
resources in your language arts classes for 6th graders?). The questionnaire had five items. The possible answers
were 1= never, 2= sometimes, 3= most of the time, 4= all the time. Teachers were asked to choose one option
from each row. Average scores were used for the analysis (MINERD, 2018).
Evaluation strategies
Student evaluation is a ¨systematic and continuous process of collecting relevant information so that the
actors in the educational process recognize and appreciate the effectiveness of teaching and the quality of learning¨
(MINERD, 2016, p.46). In the teacher's questionnaire, a list of student evaluation strategies is proposed from
which the teacher selects the ones used in their classrooms.
This Likert-type instrument addressed how frequently a teacher used a set of evaluation strategies
throughout the school year's language arts classes (Ex. During this school year, how often did you use the
following activities to assess 6th-grade students?). The questionnaire had 14 items. The possible answers were 1=
never, 2= sometimes, 3= most of the time, 4= all the time. Teachers were asked to choose one option from each
row. Average scores were used for the analysis (MINERD, 2018).
Students' questionnaire
The student's questionnaire included two sections: Socio-demographic information and content area. The
socio-demographic information included educational region and district, batch (morning, afternoon, or extended
day), student code for the National Information System for School Management –SIGERD-, school code,
grade/section, and student name. The socio-demographic information was prefilled. The Ministry of Education
evaluation department prepared each booklet and answer sheet with each school's student data at the National
Information System for School Management (SIGERD) (MINERD, 2017). At the beginning of each evaluation,
attendance was taken, and students received their materials according to the list.
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As for the content area section, 25 questions were selected. The evaluation included two types of questions
or items: multiple-choice and open-ended questions. For the multiple-choice questions, students were presented
23 questions and asked to choose the correct one out of four answers; questions were related to texts previously
read (e.g., Which of the following statements corresponds to the introduction of the text?). To complete the 25
questions, two open-ended questions appeared at the end of the questionnaire, and space was provided so students
could complete them. The multiple-choice questions were intended to evaluate students' literal and inferential
comprehension for the language arts evaluation. As for the student's critical comprehension aspect, their response
to the open-ended questions after reading the presented texts had this purpose (MINERD, 2017).
During reading comprehension, different thinking skills are put into play simultaneously, at the service of
decoding the text, its maintenance in short-term memory, its relationship with previous knowledge and
sociocultural context, and its construction of meaning. However, it is possible to distinguish at least three reading
levels (called "aspects" in PISA) to separately assess the development of these skills, which in practice are
indivisible. For its name, the same terminology used by the Latin American study TERCE is proposed, that is,
Literal Comprehension, Inferential Understanding, and Critical Understanding. Closed multiple-choice questions
are used repeatedly in standardized evaluations since they allow the collection of information with high standards
of reliability and validity and address distinct types of thinking skills. It is a stimulus formulated as a question that
must be answered by selecting between 4 options, of which only one is correct. On the other hand, the two
questions within each test that correspond to open-ended questions require the student to elaborate their response
and are especially effective in measuring higher thinking skills.
The questions of the tests will be ¨distributed according to an evaluation matrix,

which will respond to

the following percentages: 30% literal comprehension, 40% inferential comprehension, and 30% critical
comprehension¨ (MINERD, 2019 p.13- 19).
This dissertation involves analyzing data from the student's results on a specific content area, in this case,
the language arts section. The questionnaire evaluated students reading comprehension using diverse texts
proposed by the Ministry of Education curriculum and considered three aspects of reading comprehension: literal
comprehension (students can select relevant information and identify critical parts of the text. Locate explicit
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information, be it data, facts, concrete ideas, or definitions), inferential comprehension (students can understand
the global meaning of the text and make inferences) and critical comprehension (students can draw on knowledge
external to the text and relate it to what they are reading. They can compare information in the text with another,
develop hypotheses, evaluate the content and structure or formal features of the text, among others)
comprehension (MINERD, 2017). Students' results were presented as the average score obtained and assigned to
one of the three levels of performance: elementary (have minimal proficiency in knowledge and skills),
acceptable (have developed some of the knowledge and skills expected in the sixth-grade curriculum design), and
satisfactory (have achieved the specific competencies established in the national curriculum design for the sixth
grade). Performance levels were determined using the Bookmark methodology in which a group of specialists
recommends a score range, and a technical committee establishes later the final cut-off point (MINEDUC, 2009).
Analysis Methods
Table 3.2. summarizes questions, hypotheses, and analysis methods for this dissertation proposal.
Table 3.2. Questions, hypotheses, and analysis methods for this dissertation (Veras, 2021).
Question
Hypotheses
Analysis
Research question 1: Are there any
Hypothesis 1: Teachers from USAID- T-test to compare both groups of teachers.
Dependent variable: teaching strategies and
statistically significant differences
READ will use more teaching
in the number of teaching strategies strategies than the comparison group. independent variables: project USAID-READ
teachers and teachers from the comparison
(E.g., oral comprehension and
group.
production, reading comprehension
and production) used by project
USAID-READ teachers compared
to teachers from the comparison
group?
Research question 2: Are there any
Hypothesis 2: Teachers from USAID- T-test to compare both groups of teachers.
Dependent variable: teaching activities and
statistically significant differences
READ will implement more reading
independent variables: project USAID-READ
in the number of activities (E.g.,
activities than teachers from the
teachers and teachers from the comparison
answer questions, copy
comparison group.
group.
words/sentences, read from a
book…) used by project USAIDREAD teachers compared to
teachers from the comparison
group?
Research question 3: Are there any
Hypothesis 3: Teachers from USAID- T-test to compare both groups of teachers.
Dependent variable: learning materials and
statistically significant differences
READ will use more resources than
independent variables: project USAID-READ
in the number of resources (E.g.,
teachers from the comparison group.
teachers and teachers from the comparison
textbooks, other
group.
books,reading/writing games…)
used by project USAID-READ
teachers compared to teachers from
the comparison group?
Research question 4: Are there any
Hypothesis 4: Teachers from USAID- T-test to compare both groups of teachers.
Dependent variable: evaluation strategies and
statistically significant differences
READ will use more evaluation
independent variables: project USAID-READ
in the number of evaluation
methods than teachers from the
methods (E.g., oral/written exams,
comparison group.
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Question
essays, oral
presentations,homework
assignments)used by project
USAID-READ teachers compared
to teachers from the comparison
group?
Research question 5: Does the
increased use of identified-bestpractice teaching strategies
significantly predicts reading
comprehension scores above and
beyond belonging to USAIDREAD?
Research question 6: Does the
increased use of activities
significantly predict reading
comprehension scores above and
beyond belonging to USAIDREAD?
Research question 7: Does the
increased use of resources
significantly predict reading
comprehension scores above and
beyond belonging to USAIDREAD?

Hypotheses

Analysis
teachers and teachers from the comparison
group.

Hypothesis 5: Teachers that use more
of the identified-best-practice
teaching strategies and who are part
of Project USAID-READ will predict
better student outcomes according to
the reading comprehension predictive
model.
Hypothesis 6: The teachers that use
more activities and who are part of
Project USAID-READ will predict
better student outcome according to
the reading comprehension predictive
model.
Hypothesis 7: Teachers that use more
resources listed in the questionnaire
and who are part of Project USAIDREAD will predict better student
outcomes according to the reading
comprehension predictive model.

Regression analysis with forward selection.
Dependent variable students' scores in reading
comprehension and independent variables:
teaching strategies.

Research question 8: Does the
increased use of evaluation
strategies significantly predict
reading comprehension scores
above and beyond belonging to
USAID-READ?

Hypothesis 8: Teachers that use more
evaluation strategies and who are part
of Project USAID-READ will predict
better student outcomes according to
the reading comprehension predictive
model.

Regression analysis with forward selection
Dependent variable students' scores in reading
comprehension and independent variables:
evaluation strategies.
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Regression analysis with forward selection.
Dependent variable students' scores in reading
comprehension and independent variables:
activities.
Regression analysis with forward selection.
Dependent variable students' scores in reading
comprehension and independent variables:
teaching and learning resources.

CHAPTER FOUR
RESULTS
To answer the research questions, the following analyses were conducted. Independent sample T-tests were
conducted for Research Questions one through four, and regression analyses with forward selection were
conducted for questions five through eight.
Research question 1: Are there any statistically significant differences in the number of teaching strategies
(E.g., oral comprehension and production, reading comprehension and production) used by project USAID-READ
teachers compared to teachers from the comparison group?
An independent sample t-test comparing teaching strategies average scores from USAID-READ teachers
vs. teachers from the comparison group was conducted. The results showed that, when comparing the 257 teachers
who participated from project USAID-READ (M = 4.6, SD =0.58) to the 319 teachers in the control group (M
=4.7, SD = 0.45), there were no statistically significant differences (t (574) = 1.27, p = 0.20). Hence, hypothesis
one for question number one was rejected.
An independent sample t-test on each of 15 strategies studied and found no statistically significant
differences (p > .05) between groups for 14 out of the 15 studied strategies. Only for "the use of connectors" there
was a statistically significant difference observed between the groups (t (574) p = .03). The 319 teachers from the
control group showed higher use of this strategy (M = 4.77, SD = 0.56) than the 257 teachers from USAID-READ
schools (M = 4.66, SD = 0.72).
Research question 2: Are there any statistically significant differences in the number of activities (E.g.,
answer questions, copy words/sentences, read from a book...) used by project USAID-READ teachers compared to
teachers from the comparison group?
An independent sample t-test comparing activity scores from USAID-READ teachers vs. teachers from the
comparison group was conducted. The results showed that when comparing the 257 teachers that participated from
project USAID-READ (M = 2.55, SD = 0.42) vs. the 319 teachers in the control group (M = 2.50, SD = 0.41)
there were no statistically significant differences in the scores for activities used by teachers (t (574) = (-1.55), p =
0.12). Hence, hypothesis two for question number two was rejected.
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An independent sample t-test was conducted on each type of activity and found that there were no
statistically significant differences (p > .05) between groups for 11 out of the 14 activities studied. The three
activities that showed statistically significant differences were: “writing reports or conducting individual research”
(t (574) = -2.22, p = 0.02). The 257 teachers from USAID-READ schools showed a higher score on the use of this
activity (M = 2.9, SD = 0.6) than the 319 teachers from the control group (M = 2.7, SD = 0.6); for the activity
“group projects” (t (574) = -3.3, p = 0.01). The 257 teachers from USAID-READ schools showed higher scores on
the use of this activity (M = 2.9, SD = 0.6) than the 319 teachers from the control group (M = 2.7, SD = 0.6);
finally for the activity “reading and writing texts and reports” (t (574) = -2.89, p = 0.005). The 257 teachers from
USAID-READ schools showed a higher score for the use of this activity (M = 2.5, SD = 0.6) compared to the 319
teachers from the control group (M = 2.4, SD = 0.5).
Research question 3: Are there any statistically significant differences in the number of resources (E.g.,
textbooks, other books, reading/writing games...) used by project USAID-READ teachers compared to teachers
from the comparison group?
An independent sample t-test comparing the scores for several resources used by USAID-READ teachers
vs. teachers from the comparison group was conducted. The results showed that when comparing the 257 teachers
that participated from project USAID-READ (M = 2.70, SD = 0.46) vs. the 319 teachers in the control group (M =
2.67, SD = 0.45) there were no statistically significant differences for number of resources used by teachers scores
(t (574) = -0.56, p = 0.57). Hence, hypothesis three for question number three was rejected.
An independent sample t-test was conducted on each type of resource and found no statistically significant
differences (p > .05) between groups for any of the resources studied.
Research question 4: Are there any statistically significant differences in the number of evaluation methods
(E.g., oral/written exams, essays, oral presentations, homework assignments...) used by project USAID-READ
teachers compared to teachers from the comparison group?
An independent sample t-test comparing the scores for several evaluation methods used by USAID-READ
teachers vs. teachers from the comparison group was conducted. The results showed that project USAID-READ
teachers (M = 2.70, SD =0.40) outperformed teachers from the comparison group (M = 2.62, SD = 0.40). The
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difference between the groups was statistically significant (t (574) = -2.13, p = 0.03). Hence, hypothesis four for
question number four was confirmed.
An independent sample t-test was conducted on each type of evaluation method and found that there were
no statistically significant differences (p >.05) between the groups for 11 out of the 14 activities studied. The
three activities that showed statistically significant differences were: “writing reports,” (t (574) = -1.93, p = 0.05).
The 257 teachers from USAID-READ schools showed higher scores on the use of this method (M = 2.9, SD =
0.6) than the 319 teachers from the control group (M = 2.8, SD = 0.6); for the evaluation method “student
presentation”, (t (574) = -2.57, p = 0.01). The 257 teachers from USAID-READ schools showed higher scores on
the use of this evaluation method (M = 2.6, SD = 0.6) than the 319 teachers from the control group (M = 2.5, SD
= 0.6); finally, for the evaluation method “oral evaluations”, (t (574) = -2.02, p = 0.04). The 257 teachers from
USAID-READ schools showed higher scores on the use of the activity (M = 2.3, SD = 0.6) than the 319 teachers
from the control group (M = 2.2, SD = 0.5).
Research question 5: Does the increased use of identified-best-practice teaching strategies significantly
predicts reading comprehension scores above and beyond belonging to USAID-READ?
A multiple regression analysis using the forward method was conducted, with dependent variable reading
comprehension and independent variables: group whether the school belonged to the intervention or comparison
group, and each type of teaching strategies considered in the questionnaire: Identify connectors that relate to the
main subject of the letter; Recognize the main ingredients of the recipe; Infer the meaning of unusual words; Infer
the motivations for the actions of the characters in the story; Differentiate the different voices that intervene in the
story; Make local and meaningful inferences that contribute to understanding; Identify the author's point of view
expressed in the comment; Identify the communicative intention of the letter; Distinguish the proper structural
marks of letters and recipes; Distinguish the structural marks of the anecdote; Distinguish the structural marks of
the story; Relate the content of significant images with the overall idea of the text; Manifest in writing the
interpretation of the meaning of significant images; Distinguish the structural marks of the reading report and the
expository article; Characterize in writing the point of view held by the author of the text.
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The regression model identified three predictors of reading comprehension (Table 4.1): group (b=.13,
p=.003), the teaching strategy “Infer the motivations for the actions of the characters in the story” (b = .18, p
=.002) and the teaching strategy “Make local and meaningful inferences that contribute to understanding” (b= .13, p= <.001). The model explained 3% of variance (R2 = .03, F (3,572) = 6.15, p <.001). Hence, hypothesis five
for question number five was confirmed.
Table 4.1: Regression model teacher strategies predictors of reading comprehension

B
Reading comprehension
Step 1
Group
Step 2
Group
Infer motivations for the
actions of the characters in the
story
Step 3
Group
Infer motivations for the
actions of the characters in the
story
Make local and meaningful
inferences that contribute to
understanding
* p < .05; ** p < .01; *** p < .001

SE B

b

4.74

1.58

0.12

4.91

1.8

0.13

2.5

1.22

0.08

4.8

1.57

0.13

5.2

1.8

0.18

-4.06

1.78

-0.13

R2

F

0.01

9.02**

0.02

6.58**

0.03

6.15***

Research question 6: Does the increased use of activities significantly predict reading comprehension scores
above and beyond belonging to USAID-READ?
A multiple regression analysis using the forward method was conducted, with dependent variable reading
comprehension and independent variables: group whether the school belonged to the intervention or comparison
group, and each type of activities considered in the questionnaire: Answer written questions; Copy words or
sentences; Read from the textbook; Make reports on readings completed; Read various texts or documents from
books other than the textbook; Conduct individual research or projects; Carry out group projects; Write their own
texts; Take dictation; Read or write stories or fables; Read or write anecdotes; Read or write expository texts or
reading reports; Read or write recipes; Read or write letters.The regression model identified two predictors of
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reading comprehension (Table 4.2): The activity “answer questions” (b = -.15, p = <.001) and group (b=.13, p=
<.001). The model explained 3% of variance (R2 = .03, F (2,573) = 10.99, p <.001). Hence, hypothesis six for
question number six was confirmed.
Table 4.2: Regression model activities predictors of reading comprehension.

B
Reading comprehension
Step 1
-3.77
Answer questions
Step 2
-3.9
Answer questions
4.97
Group
* p < .05; ** p < .01; *** p < .001

SE B

b

1.1

R2

F

0.02

11.71***

0.03

10.99***

-0.14

1.09
1.56

-0.15
0.13

Research question 7: Does the increased use of resources significantly predict reading comprehension
scores above and beyond belonging to USAID-READ?
A multiple regression analysis using the forward method was conducted, with the dependent variable
reading comprehension and independent variables: group whether the school belonged to the intervention or
comparison group, and each resource type considered in the questionnaire: Textbook; Other books and
dictionaries; Didactic material and games; ICT (Innovative Communication Technologies).
The regression model identified three predictors of reading comprehension (Table 4.3): group (b=.13,
p=.002), the resource “technology” (b = .11, p =.010) and the resource “textbook” (b= -.1, p= .020). The model
explained 3.6% of variance (R2 = .04, F (3,572) = 7.04, p <.001). Hence, hypothesis seven for question number four
was confirmed.
Table 4.3: Regression model resources predictors of reading comprehension.

B
Reading comprehension
Step 1
Group
Step 2
Group
Technology
Step 3
Group
Technology
Text books

4.74
4.89
2.8
4.9
2.84
-2.18

SE B

b

1.58

R2

F

0.015

9.02***

0.026

7.78***

0.036

7.04***

0.12

1.8
1.1

0.13
0.11

1.57
1.1
0.93

0.13
0.11
-0.1
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* p < .05; ** p < .01; *** p < .001
Research question 8: Does the increased use of evaluation strategies significantly predict reading
comprehension scores above and beyond belonging to USAID-READ?
A multiple regression analysis using the forward method was conducted, with dependent variable reading
comprehension and independent variables: group whether the school belonged to the intervention or comparison
group, and each type of evaluation strategy considered in the questionnaire: Carrying out practical exercises;
Preparation of texts or written essays; Written reports of readings carried out; Student presentations; Multiple
choice tests; Development tests; Oral tests; Assessment and development of tasks; In-class participation; Coevaluation; Self-evaluation; Carrying out projects in coordination with teachers from other areas; Research work;
Carrying out reading fairs.
For the dependent variable reading comprehension (Table 4.4), the regression model identified one
predictor: group (b=.12, p=.003). The model explained 1% of variance (R2 = .015, F (1,574) = 9.02, p
=.003). Hence, hypothesis eight for question number eight was confirmed.
Table 4.4: Regression model predictor for the dependent variable reading comprehension.

B
Reading comprehension
Step 1
4.74
Group
* p < .05; ** p < .01; *** p < .001

SE B

b

1.6

0.12
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R2

F

0.015

9.024***

CHAPTER FIVE
DISCUSSION
This chapter includes a discussion of the results found for each of the questions formulated at the beginning
of the study and how these results are related to the information presented in the literature review. It also states the
limitations and recommendations for policymaking and future investigations proposed due to the analyses.
Overall results showed that belonging to project USAID-READ was a predictive factor for teacher practices
and students' results. As formulated in the teachers' questionnaire, the first four research questions validated the
similarity of the practices in both groups of teachers, experimental and control, regarding teacher strategies,
proposed activities, resources, and evaluation strategies.
A detailed discussion of each research question and hypothesis is included in the following paragraphs.
Research question 1: Are there any statistically significant differences in the number of teaching strategies
(E.g., oral comprehension and production, reading comprehension and production) used by project USAID-READ
teachers compared to teachers from the comparison group?
Out of the fifteen questions proposed in the questionnaire, only one strategy showed a statistical difference
between groups ¨the use of connectors¨. The result showed that teachers from the control group included this
strategy in their classroom activities more than teachers from project USAID-READ.
When revising the Dominican curriculum, the ¨use of connectors¨ is listed as an activity rather than a
strategy, considering that a teaching strategy is an educational technique, method, or plan of classroom actions or
interactions intended to accomplish specific teaching/learning goals (Ayua, 2017). Hence, hypothesis 1 was
rejected for research question number one. However, it also highlights a correction that should be made to the
questionnaire and can be interpreted as a lack of knowledge in the teachers that participated in the study.
Research question 2: Are there any statistically significant differences in the number of activities (E.g.,
answer questions, copy words/sentences, read from a book...) used by project USAID-READ teachers compared to
teachers from the comparison group?
Out of the fourteen activities proposed in the questionnaire, significant results were found in three of them,
showing that teachers from the project USAID-READ group were using these activities more than teachers from
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the control group with respect to writing reports or conducting individual research, group projects, and reading and
writing texts and reports were the three activities that showed a significant difference between groups. Hence
hypothesis 2 was confirmed.
It is essential to state that this type of activity is consistent with what the competencies approach proposed
for this grade. The design of activities applied by students in real life mirrors the abilities and knowledge acquired
in the classroom. According to Westberg et al. (2006), teachers should encourage students to read and investigate
to produce new information individually and in groups at this stage of reading acquisition. Based on this idea,
project mentors intentionally support teachers in implementing this type of activity at this grade.
Research question 3: Are there any statistically significant differences in the number of resources (E.g.,
textbooks, other books, reading/writing games...) used by project USAID-READ teachers compared to teachers
from the comparison group?
Research question number three referred to the number of resources used by teachers. The results showed
no significant differences between use of resources in both groups, not even in the type of resources used. This
result rejected the hypothesis for research question number three. It can somehow be explained by the fact that the
list of resources in the questionnaire is the same presented in the Dominican curriculum for this grade, even though
project USAID-READ has developed materials to respond specifically to students' needs (decodable and leveled
books), they can be included in the categories presented in the questionnaire.
As this is a self-administered questionnaire, it would be interesting to include other ways of validating these
responses to see if teachers respond according to their practical experience or on what they conceptually know they
should be using.
When comparing average scores from USAID-READ teachers vs. teachers from the comparison group,
results for questions one to three, showed no statistically significant differences in any of the considered
dimensions. As previously shown, hypothesis for questions one to three were rejected. This could be explained, by
the questionnaire not being designed considering categories but items. Items are more a list of actions (teaching
strategies, activities and resources) with no specific criteria for their proposal. The T-test for each item within the
dimension did show some significant difference between groups in each case, but again it was minimum.
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Research question 4: Are there any statistically significant differences in the number of evaluation methods
(E.g., oral/written exams, essays, oral presentations, homework assignments...) used by project USAID-READ
teachers compared to teachers from the comparison group?
The hypothesis for research question number four, regarding the number of evaluation methods, was
confirmed by the results from the analysis. It proved that teachers from project USAID-READ used more
evaluation methods that teachers from the control group. This can be interpreted as teachers from the project being
more aware of the importance of evaluating students, considering this as a process to inform students' performance
and decision-making rather than just reporting a grade at the end of a term. As part of the mentoring process,
teachers are provided with tools to evaluate student's progress in reading comprehension and encouraged to draw
conclusions from said results and design specific plans to support student needs.
Questions five to eight examined how each variable could predict reading comprehension scores according
to the reading comprehension model. The first predictor for all hypotheses was "group," which assumed that
belonging to project USAID-READ would predict better reading comprehension scores in sixth graders. In all the
analyses for these questions, ¨group¨ was identified as a predictor of reading comprehension scores in students;
these results confirmed hypothesis five to eight.
Research question 5: Which teaching strategies significantly predict reading comprehension scores above
and beyond belonging to USAID-READ?
The hypothesis for research question number 5 was confirmed. The regression model showed that group
was a strong predictor, in this case group means belonging to projects USAID READ schools. Other variables that
contributed the most to the prediction model were ¨infer the motivations for the actions of the characters in the
story¨ and ¨make local and meaningful inferences that contribute to understanding.¨
The project trained teachers to use reading materials such as stories that would help students practice
vocabulary, the alphabetic principle, and phonics. To facilitate reading fluency, how they could implement diverse
types of reading that variates from teachers reading aloud to the importance of independent reading using materials
according to the reading stage of the students and finally asking students questions that would promote the
advances from a literal comprehension of the text to inferring and being able to analyze the story critically. This
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result validates the project's proposal that to ensure an improvement of reading comprehension results in students,
teachers should be trained in identifying the skills than facilitate this process and the strategies that promote the
development of said skills (UNIBE, 2015).
The implementation of the new curriculum included these aspects as part of the new competencies
approach, and the MoE started teacher training in these same areas. The project considered and consistently
implemented, as complementary to teacher training, teacher mentoring as a form of individual training where the
mentor could give the teacher feedback and support while he/she practices what he/she learned in training (UNIBE,
2015). This could be the differentiating element for this result. The literature shows that schools having a
mentoring program for teachers affects novice teachers, primarily in teacher retention, classroom instructional
practices, and student achievement (Ingersoll & Strong, 2011).
Research question 6: Which of the activities listed in the questionnaire significantly predict reading
comprehension scores above and beyond belonging to USAID-READ?
The analyses showed that answering questions is the activity that contributes significantly to reading
comprehension scores, but it shows a negative value. The other one was belonging to USAID-READ (group).
Hence hypothesis 6 for research question number six, was confirmed.
The Dominican curriculum for the second cycle of the primary level states ¨...by the end of this cycle, the
student should complete the advance literacy process¨ (MINERD, 2015). The advanced literacy process includes,
among other skills, the ability to answer inferential and analytical questions that require the student to have a solid
comprehension of the text. The negative value obtained from this analysis conflicts with what literature is telling us
about the importance of asking questions. How can asking questions be a negative thing for reading
comprehension.
It is important to note that there are various stages in reading (Chall, 1996) that imply different levels of
comprehension. It starts with answering literal questions with responses that can be found directly in the text,
progressing to answering this type of questions that invite the reader to get into the story and try to infer motives
and how the context influences the characters and the situations presented in the story; finally, analytical questions
invite the reader to gather information from the text and come up with their conclusions and ideas.
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A teacher may have different intentions when asking questions, or may use one question with various
purposes, but in all cases, one should keep in mind that asking questions is to help the reader understand and
comprehend. Research shows that questioning instruction is more effective than instruction without questioning
(Marzano, Pickering, & Pollock 2001).
Research question 7: Which resources significantly predict reading comprehension scores above and
beyond belonging to USAID-READ?
The regression showed that the use of technology and textbooks are the resources that predicted results in
reading comprehension scores and also belonging to project USAID READ Schools (group). Hence hypothesis 7
for research question number seven was confirmed.
It is important to point out that “text book” showed a negative value, meaning that using text books does
not contribute when predicting reading comprehension. It contradicts what the literature and international
evaluations such as the Third Regional Comparative and Explanatory Study (TERCE, 2015) whose results report
affirm that the availability of resources is necessary to carry out the educational process. Although the ¨mere
presence of a resource in the classroom does not ensure quality, its absence or insufficient presence can hinder
teacher's work in the classroom¨ (OREALC / UNESCO, 2015). This study signaled the use of textbooks ¨as the
most frequent resource found in Latin-American classrooms¨ (OREALC/UNESCO, 2015).
As for technology, the Dominican public school system still struggles to ensure that all students access
technology devices and connectivity. In those areas where these are available, teachers and students use it for
educational purposes (MINERD, 2017). When the evaluation was performed, the country started implementing a
national program, Republica Digital, created by a presidential decree to provide schools with technology in the
classrooms (e.g., laptops for teachers, computer labs at schools, intelligent blackboards...). This program resulted
from recommendations from PISA (OECD,2015) evaluation conclusions that the most successful educational
systems in the world include technology as a critical element for teaching and learning. Students need to be
technology literate.
Research question 8: Which evaluation strategies from the ones listed in the questionnaire significantly
predict reading comprehension scores above and beyond belonging to USAID-READ?
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Finally, the regression analysis showed that group, belonging to project USAID READ school, was the
strongest predictor for this analysis. Hence hypothesis eight for research question number eight was confirmed.
This result also, validates the project's proposal of supporting curriculum implementation, and at the beginning of
the activity, providing teachers with effective evaluation strategies was one of the main focuses. The Dominican
curriculum states that evaluation should be an ongoing process (MINERD, 2016) where teachers use student results
to make decisions about students' needs in terms of activities and resources that will help them acquire a specific
skill.
The fact that the strongest predictor was involvement in USAID-READ validates the importance of teacher
mentoring to ensure curriculum implementation and, as a result, improvement in students' results. Having someone
to observe and give teachers feedback made a difference according to these results, probably because the teacher
had someone to remind him or her of this task and its importance, but at the same time support the process of
designing, implementing, and analyzing results from said evaluations.
Limitations
This study has limitations that need to be considered. Given that it involves secondary data analysis, there is
no baseline data for the specific variables included in the study (teaching strategies, classroom activities, resources,
and evaluation methods) that would allow a comparison of results prior to the implementation of the project
USAID-READ or the competencies approach.
The information gathered with the instrument designed for the national evaluation, does not capture the
nature of Project USAID-READ and such nature is what seems to be driving the difference between the groups,
this could be explained by the teacher questionnaire being based on the Dominican curriculum and Project USAIDREAD being based in the science of reading, for this matter the Dominican curriculum presents a check list of
texts, activities and strategies (teaching and evaluation) that teachers should use, but does not provide a latent
model, a prediction model that can be evaluated, the curriculum also, lacks structure which makes it difficult to
evaluate.
The student questionnaire is structured and evaluates reading comprehension, the students get a right or
wrong result, but it will not give information on ¨where is the problem¨ considering there are previous skills
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(Sanchez-Vincitore et al., 2015) the student should attain like vocabulary and fluency that would shed light on how
to proceed with the results obtained.
As for the teacher questionnaire included in the associated factors part of the evaluation, no information
facilitates connecting students and teachers other than being part of the same school. As a result, one can link a
group of students with a group of teachers, but within that group cannot differentiate teachers with best practices
that could become mentors to teachers that need improvement.
The teacher questionnaire was also self-administered, and questions gathered general answers; this meant
that the teachers received the questionnaire and were given time to complete it, there was no mechanism to validate
answers other than trusting the person who completed the document and getting generic information that could not
be analyzed in-depth—for example, asking to select activities from a list provided but not having information on
how or when each type of activity is presented and evaluated.
The literature shows that the ¨biasing effect of questionnaire administration has important implications for
research methodology, the validity of research results, and the soundness of public policy developed from evidence
using questionnaire-based research¨ (Bowling, 2005). This should be considered as part of the study design; it
might be a cheaper or faster way of gathering information. However, the usefulness of the collected data should
also be considered.
These limitations are related to the instrument and the data collection process, but there are also some
limitations regarding access to these data. The database received required significant time to be cleaned and
organized before starting the analyses. Even though there are printed reports on the findings, there is not a public
document that explains the process for data analyses.
MINERD department of evaluation provided each school and members of the educational system at the
national, regional, and school district level with a report on the results from the evaluation (MINERD 2018), to
suggesting the areas in terms of students results that should be paid attention to. However, for the associated factors
from where this dissertation obtained teachers' results, there was no official report, only reference to them in the
national report.
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Implications for Theory
At this point, the project's theory of change can be partially confirmed; it stated that if teachers' practices
are improved, this will improve student learning, which will, in turn, benefit Dominican society. The results from
these analyses support this conclusion, as students that attend schools intervened by the project obtained better
results in language arts (Sanchez-Vincitore et al., 2020), and teachers from interventions schools implemented
practices that supported those results according to the analysis presented in this dissertation.
These findings are consistent with the research conducted by Rivkin, Hanushek, and Kain (2005), who
identified “teacher quality as the most important school-related factor influencing student achievement in
comparison to class size, teacher education, and teacher experience.” From these results, investing in teacher
mentoring is a wise decision and an excellent strategy to maximize the return on the investment.
Other aspects of the theory of change will need more time for its implementation, to see if dropout rates at
these schools are lowered, if these teachers consistently implement what they have learned, and if the MoE
incorporates lessons learned in their policies and practices.
Implications for practice
This study has important implications for practice since studies (both international and national) in which
Dominican students participate do not directly match students and teachers to predict reading outcomes. Project
USAID-READ focuses on teacher training, teacher mentoring, and teacher modeling. On the one hand, they
evaluate students' results in a standardized test and apply a questionnaire to teachers to gather information about
sociodemographic and professional training data, focusing less on content knowledge and strategies. In any case,
these evaluations do not consider classroom observations to contrast responses from the participants. Therefore, it
is necessary to include data about teaching practices and how they impact student reading comprehension
outcomes.
Since the beginning of the project and with the use of standardized instruments for classroom observation
and teacher mentoring, project mentors have been able to support teachers in improving their classroom practices
and motivate best practices to be shared with the rest of their peers from their school and others that belong to the
same school district. At the same time, school principals and pedagogical coordinators have received this
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information to include in their yearly plans strategies to improve students' results by identifying teachers' strengths
and improvement opportunities.
In addition, this study presents an essential validation of project USAID-READ intervention given that the
data comes from national evaluations and not from within the project. As shown in the discussion, teachers
participating in the project predicted better reading comprehension results in their students because of the
strategies, activities, and resources implemented in their classrooms. These were the three key elements that
supported the project's proposal, giving teachers the tools and the knowledge to carry out in the classroom what the
competencies approach assumed by the Dominican curriculum stated.
Kraft (2018) states that an intervention's effect size and cost are critical to evaluating educational
interventions. The effect size for reading comprehension (d =1.81) in project USAID READ schools between
2015-2019 is considered large. When comparing project USAID READ results with results from experimental
schools in the 6th-grade evaluation, the effect size for reading comprehension (d =0.04) is small. Nonetheless, the
cost of the intervention is less than US$500.00 a year (RD$96.00 a year per student; or US$1.68), which would be
considered a low cost. According to Figure 5.1, project USAID READ scalability would be ranked as reasonable to
easily scale.

Implications for Policy
Finally, this study provides information about the Dominican curriculum and how it guides teachers about
the literacy acquisition process. Previous changes have been included in the curriculum with regard to system
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structure, curriculum basis, and approach to learning but none of these have changed teacher practices, and
students are still falling behind (MINERD, 2018). This failure on obtaining better students results, requires that
public policy focus on teacher training and mentoring. More attention should be paid to what the universities are
teaching the future teachers about literacy acquisition, approaches, methodologies, and resources. At the same
time, who mentors' teachers in the classrooms? Do they have mentoring skills? What are they observing? How
effective is this mentoring in teachers' practices and student results?
Public policy should also address literacy acquisition. As pointed out throughout this document, the
Dominican curriculum includes a definition of literacy. It suggests the functional and communicative approach and
the competencies approach as the basis for teaching and learning, but it lacks specific information on how to
conduct the literacy process. The teachers can follow no methodology or methodologies to promote reading
comprehension according to these approaches intentionally.
Future Research
For those interested in replicating aspects of USAID-READ, future research questions might focus on
identifying specific teacher practices that positively impact students' results. A baseline study of teachers' practices
should be considered. A qualitative design is recommended where questions respond to how strategies, resources,
and methods are implemented. Students' results from the participating teachers should be linked to students' results
in the baseline study already considered for this implementation.
Answers to these questions would help the activity generate tangible information to be included in the
design of the mentoring and training component of the project and, as a result, have a higher impact on student
results. It would also provide local data on the impact teacher practices have on students' performance, the benefits
or not of investing in ongoing teacher training, and identifying what specifically in the Dominican teachers'
practice needs to be attended.
Regarding future research to improve literacy, questions should focus on exploring teacher knowledge
about the curriculum and specifically about teaching literacy, the theories and methodologies they have studied and
that support their practice; Teacher mentoring, observing teachers' practices and how they receive support and
feedback, not only in their first year as teachers but throughout their teaching career; What factors are affecting
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teachers' performance? Comparing groups where teachers are trained on a specific methodology, rather than just
inviting them to use the curriculum to guide what they should do. Moreover, evaluating how teachers' permanence
in one grade or cycle affects their performance and students' results.
Answers to these questions would help decision making at all levels, whether it be a public policy on
teaching literacy and methods that are efficient in the Dominican context, teacher training programs implemented
in universities and higher education institutions, and mentoring and evaluating programs designed by the MoE to
assess teacher performance. At the school level, this would help school principals and pedagogical coordinators
identify best practices and design plans to specifically target the aspects that need improvement to ensure the best
results in students because of a more knowledgeable teacher.
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Appendix A. Teachers Questionnaire

Dirección de Evaluación de la Calidad
EVALUACIÓN DIAGNÓSTICA NACIONAL

Cuestionario para Docentes de 6to grado del Nivel Primario
Información General del Centro Educativo
Nombre del Centro:

Código del Centro:

Regional de Educación:

Distrito Educativo:

Provincia:

Municipio:

Tanda:

Sector:

Matutina

Público

Vespertina

Privado

Jornada
extendida

Semioficial

Zona:
Rural

Curso o sección de la que usted es encargado: ________

Urbana

¿Este curso es multigrado? Sí ___ No ___

Cantidad de alumnos inscritos en el curso: ______

INTRODUCCIÓN
Estimado (a) Docente,
La Dirección de Evaluación de la Calidad lo invita a participar en la Evaluación Diagnóstica Nacional de Sexto grado
de Nivel Primario, respondiendo este cuestionario dirigido específicamente a los docentes.
Este cuestionario, junto a los cuestionarios de directores, familias y estudiantes; permitirá comprender mejor los
resultados de aprendizaje obtenidos por los y las estudiantes en la Evaluación Diagnóstica, y así apoyarlos en su
proceso de formativo. Sus opiniones son muy importantes para mejorar la calidad del sistema educativo.
Todas las respuestas al cuestionario son confidenciales y en ningún caso será revelada la identidad de la persona
que lo contesta. No hay respuestas correctas ni incorrectas.
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Para facilitar la lectura, de aquí en adelante se omitirán las distinciones de género y se hablará de “director”,
“profesor” o “estudiante” para referirse tanto a mujeres y niñas como a hombres y niños.
INSTRUCCIONES
Por favor, conteste todas las preguntas de este cuestionario, pensando en el curso del que usted es encargado y
las asignaturas que imparte.
Lea atentamente cada pregunta y haga clic en la casilla que corresponda a su respuesta. En algunos casos debe
marcar solo una casilla y en otros debe marcar más de una, cada pregunta le especificará.
Este cuestionario contiene preguntas de las cuatro asignaturas básicas, cuando llegue a una sección que
corresponda a una asignatura que usted NO imparte, por favor solicite al docente correspondiente que complete
dicha sección.
PREGUNTAS FRECUENTES
¿Cómo puedo borrar y cambiar respuestas?
Si quiere cambiar su respuesta en una pregunta de respuestas múltiples, haga clic en la casilla que desea borrar
y luego haga clic la respuesta que desea marcar.
Si quiere cambiar su respuesta en una pregunta de respuesta única, haga clic en la respuesta que desea marcar y
la otra se borrará automáticamente.
¿Qué debo hacer para concluir el cuestionario?
Complete todas las preguntas y al concluir el cuestionario, haga clic en el botón ‘Finalizar’.

¿Puedo llenar una parte del cuestionario y terminarlo en otro momento?
Sí, puede volver en cualquier momento y regresar a las preguntas que dejó pendientes. Las preguntas que ya
respondió estarán guardadas.
¿Qué debo hacer si se interrumpe mi conexión a internet mientras lleno el cuestionario?
Cuando tenga conexión nuevamente puede acceder al cuestionario y regresar a las preguntas que dejó vacías.
Las preguntas que ya respondió estarán guardadas.
¡Gracias por su colaboración!
1. ¿Cuántos años tiene?

Indique su edad utilizando todas las casillas, por ejemplo:

años
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4

8

2. Usted es:

Escoja una sola opción.
a. Hombre
b. Mujer
3. ¿Cuál o cuáles de los siguientes títulos o certificados docentes posee?

Escoja las opciones que correspondan, considerando solamente estudios que ha finalizado.
a. Habilitación Docente
b. Maestro Normal
c. Certificado de Estudios Superiores en Educación
d. Licenciatura en Educación
e. Ninguno de los anteriores
4. ¿Posee alguna de las siguientes titulaciones de postgrado?

Escoja las opciones que correspondan, considerando solamente estudios que ha finalizado.
a. Especialidad
b. Maestría
c. Doctorado
d. Ninguno
5. Su actual condición contractual de docente con este centro es:

Escoja una sola opción.
a. Titular (nombrado)
b. Titular nombrado mediante concurso
c. Sustituto
d. Contratado por tiempo definido
6. ¿Es usted el profesor encargado de este curso?

Escoja una sola opción.
a. Sí
b. No

7. ¿Cuáles asignaturas imparte?

Escoja las opciones que correspondan.
a. Matemática
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b. Lengua Española
c. Ciencias Sociales
d. Ciencias de la Naturaleza
8. Señale sus años de experiencia docente, tanto en general como en grados del segundo ciclo de primaria:

Escriba el número utilizando todas las casillas, por ejemplo:
0 8

años

años de experiencia como docente (incluyendo todos los grados y niveles en que ha
trabajado)
años de experiencia en este grado o en el segundo ciclo de primaria (4to a 6to)

9. ¿Posee otro trabajo fuera de este centro educativo?

Escoja una sola opción.
a. Sí
b. No
10. ¿Cuál es su otro trabajo?

Escoja las opciones que correspondan.
a. Docente en otro centro educativo
b. Director o subdirector en otro centro educativo
c. Otro trabajo en el área de educación
d. Otro trabajo, pero no en el área de educación
11. ¿Cuán satisfecho se encuentra usted con los siguientes aspectos?

Escoja una opción en cada fila.
Muy
insatisfecho
a. El nuevo currículo de
primaria basado en el enfoque
de competencias
b. La capacitación y
acompañamiento recibido para
la implementación del nuevo
currículo
c. El apoyo recibido para la
planificación y desarrollo de
sus clases
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Insatisfecho

Satisfecho

Muy
satisfecho

d. La entrega de libros de texto
y recursos didácticos
12. Durante este año, ¿con qué frecuencia el coordinador docente o equipo de gestión ha realizado con

usted las siguientes actividades?
Escoja una opción en cada fila.
No se ha
realizado

1a3
veces al
año

4a6
veces al
año

7 o más
veces al
año

a. Revisión de sus planificaciones
b. Retroalimentación de sus planificaciones
c. Revisión de las evaluaciones que usted hace a los
estudiantes de su curso
d. Observación de sus clases
e. Retroalimentación y reflexión acerca de sus clases
f. Reuniones con los docentes para discutir estrategias
pedagógicas
g. Realización de talleres de capacitación para los
docentes
h. Presentación de clase modelo
13. ¿Cuán de acuerdo está con las siguientes afirmaciones relacionadas con el director y el equipo de

gestión del centro educativo?
Escoja una opción en cada fila.

El director y su equipo…
a. se mantienen informados del
rendimiento de los estudiantes
b. realizan planes de mejora
involucrando a todos los actores
c. están abiertos a recibir sugerencias de
los docentes
d. se mantienen al tanto del trabajo que
realizan los docentes del centro

Muy en
desacuerdo

En
desacuerdo

De
acuerdo

Muy de
acuerdo

f. dan sugerencias efectivas a la práctica
docente para solucionar problemas y
mejorar los resultados
g. dan seguimiento a los acuerdos para
garantizar que se cumplan
14. ¿Qué tan de acuerdo está usted con cada una de las siguientes afirmaciones relacionadas con la

convivencia en su curso y en el centro educativo?
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Escoja una opción en cada fila.
Muy en
desacuerdo

En desacuerdo

De
acuerdo

Muy de
acuerdo

a. Existe una relación de respeto entre
profesores y familias.
b. Existe una relación de respeto entre
los profesores.
c. Existe una relación de respeto entre
profesores y estudiantes.
d. Existe una relación de respeto entre
los estudiantes.
e. Existe una relación de respeto entre
las familias.
f. Los padres y tutores tratan con respeto
al equipo de gestión.
g. Los profesores tratan con respeto al
equipo de gestión.
h. Los estudiantes tratan con respeto al
equipo de gestión.
i. Los estudiantes escuchan con respeto a
sus compañeros de clase.
j. Las clases suelen interrumpirse porque
debo mantener la disciplina entre los
estudiantes.
k. Los estudiantes trabajan la mayor
parte del tiempo siguiendo mis
instrucciones.
l. Los estudiantes respetan las normas de
convivencia del aula.
m. En este centro educativo se vive un
ambiente de cordialidad.
n. En este centro educativo se vive un
ambiente de confianza.
15. ¿Cuántas veces ocurrieron las siguientes situaciones relativas a la convivencia en el centro educativo?

Escoja una opción en cada fila.
Nunca
sucedió
a. Desorden e interrupción de clases por parte de
los estudiantes
b. Rumores y chismes mal intencionados entre
estudiantes
c. Peleas verbales entre estudiantes
d. Peleas a golpes entre estudiantes
e. Burlas, amenazas o insultos entre estudiantes
f. Violencia con armas al interior del centro
g. Robos al interior del centro
h. Actos de vandalismo contra el centro
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Sucedió
pocas veces

Sucedió
algunas
veces

Sucedió
muchas
veces

i. Problemas de violencia en la zona alrededor
del centro educativo
j. Problemas de pandillas
k. Situaciones de insultos y amenazas entre los
estudiantes
l. Situaciones de amenazas de estudiante a
profesor
m. Situaciones de amenazas de profesor a
estudiante
16. ¿Cuán de acuerdo está con las siguientes afirmaciones respecto a su trabajo como docente?

Escoja una opción en cada fila.
Muy en
desacuerdo

En desacuerdo

De acuerdo

Muy de
acuerdo

a. Estoy satisfecho con mi labor
docente en este centro
educativo.
b. Disfruto trabajando en este
centro educativo.
c.

Si pudiera volver a elegir,
elegiría trabajar como docente.

d. Estoy satisfecho con la
supervisión y acompañamiento
pedagógico que realiza este
centro educativo.
e. Estoy satisfecho con las
condiciones de trabajo que me
ofrece el centro.
f. Estoy satisfecho con el
ambiente de trabajo de este
centro.
g. Estoy satisfecho con mi salario.
h. Estoy satisfecho con las
condiciones físicas de trabajo
que me ofrece el centro
educativo (por ejemplo,
espacios de trabajo, etc.).
i. En este centro educativo se
considera mi opinión en las
decisiones que afectan la
enseñanza.
LAS SIGUIENTES PREGUNTAS CORRESPONDEN A CARACTERÍSTICAS DEL CURSO EN
GENERAL.
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17. Pensando en el futuro, ¿cuál es el nivel educacional más alto que usted cree completará la mayoría de

los estudiantes de su curso de 6to grado de primaria que tomó la Prueba Diagnóstica?
Escoja una sola opción.
a. La mayoría del curso completará 6º grado de Educación Primaria.
b. La mayoría del curso completará la Educación Secundaria (bachillerato).
c. La mayoría del curso obtendrá un título técnico en un instituto de estudios
superiores.
d. La mayoría del curso obtendrá un título de grado en una universidad.

18. ¿Hay en este curso estudiantes que presentan necesidades específicas de apoyo educativo (NEAE)?

NEAE son necesidades específicas que pueden estar asociadas o no a una discapacidad física, intelectual,
sensorial o de desarrollo como el autismo, también pueden ser dificultades en el aprendizaje o condiciones
socioemocionales diagnosticadas por un profesional.
Escoja una sola opción.
a. Sí
b. No
19. ¿Cuántos estudiantes presentan necesidades específicas de apoyo educativo (NEAE) en la sección de la

que usted es encargado?
Escriba el número utilizando todas las casillas, por ejemplo:
0 8 estudiantes
estudiantes
20. ¿Cuáles de las siguientes acciones utiliza comúnmente para el trabajo con los estudiantes que presentan

necesidades específicas de apoyo educativo (NEAE) de este curso?
Escoja las opciones que correspondan.
a. Les asigna el mismo trabajo que a los compañeros de clase,
sin ningún cambio
b. Les asigna el mismo trabajo que a los compañeros de clase,
con adecuaciones
c. Les asigna actividades particulares distintas a las de los
compañeros de clase
d. Los estudiantes con NEAE trabajan de forma individual con
equipo de Orientación o Psicología del centro dentro o
fuera del aula
e. Los estudiantes con NEAE reciben apoyo de profesionales
del Centro para la Atención a la Diversidad (CAD) o
maestros itinerantes
f. Otros estudiantes colaboran con los estudiantes con NEAE
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LAS PREGUNTAS 21 A 60 SE REFIEREN A LA ENSEÑANZA DE LAS DISTINTAS ÁREAS EN ESTE
CURSO. SI USTED NO ES EL DOCENTE DE MATEMÁTICA, LENGUA ESPAÑOLA, CIENCIAS
SOCIALES, O CIENCIAS DE LA NATURALEZA, SOLICITE AL DOCENTE QUE IMPARTE DICHA
ÁREA QUE CONTESTE SEGÚN CORRESPONDA. EN CASO DE SER USTED EL DOCENTE DE
TODAS O ALGUNAS DE ESTAS ÁREAS, RESPONDA AQUELLAS QUE LE CORRESPONDAN.
MATEMÁTICA
LAS PREGUNTAS 21 A LA 30 SE REFIEREN A LA ENSEÑANZA DE MATEMÁTICA Y, POR LO
TANTO, DEBEN SER RESPONDIDAS POR EL PROFESOR QUE ENSEÑA ESA ÁREA.
21. ¿Cuál o cuáles de los siguientes títulos o certificados docentes posee?

Escoja las opciones que correspondan.
a. Habilitación Docente
b. Maestro Normal
c. Certificado de Estudios Superiores en Educación
d. Licenciatura en Educación
e. Ninguno de los anteriores
22. ¿Posee alguna de las siguientes titulaciones de postgrado?

Escoja las opciones que correspondan, considerando solamente estudios finalizados.
a. Especialidad
b. Maestría
c. Doctorado
d. Ninguno
23. Señale sus años de experiencia docente, tanto en general como en grados del segundo ciclo de primaria:

Escriba el número utilizando todas las casillas, por ejemplo:
0 8

años

años de experiencia como docente (incluyendo todos los grados y niveles en que ha
trabajado)
años de experiencia en este grado o en el segundo ciclo de primaria (4to a 6to)

24. ¿Imparte usted otras áreas en el curso evaluado además de Matemática?

Escoja las opciones que correspondan.
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a. No, sólo imparto Matemática
b. Sí, también imparto Lengua Española
c. Sí, también imparto Ciencias de la Naturaleza
d. Sí, también imparto Ciencias Sociales
e. Sí, también imparto otra área
25. ¿Cuántas horas a la SEMANA imparte clases de Matemática a este curso? (no cuente las horas no

lectivas tales como horas de preparación de clases)
Escriba el número utilizando todas las casillas, por ejemplo:
0 5 horas
horas
26. Indique en qué medida usted ha enseñado los siguientes contenidos de Matemática en el curso de 6to

grado de primaria evaluado.
Escoja una opción en cada fila.
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Lo he
enseñado en
un 100%

a. Clasificar números naturales según un criterio
dado (pares, impares, divisores, múltiplos,
cuadrados y cubos perfectos o algún otro patrón
numérico).
b. Aplicar propiedades y dar solución a problemas
aplicando potencias de base y exponente natural o
bien el concepto de radicación.
c. Diferenciar el uso del Máximo Común Múltiplo
(MCM) y Máximo Común Divisor (MCD) en
contextos cotidianos y matemáticos.
d. Dar solución a problemas que involucran
operaciones combinadas de adición y sustracción
con números enteros, en diversos contextos.
e. Identificar situaciones del entorno que pueden
representarse usando números decimales o
fracciones y viceversa.
f. Identificar el número fraccionario o decimal que
representa una cantidad dada en diferentes
modelos.
g. Utilizar el redondeo, según criterios dados, en
resultados de operaciones y medidas que
involucran números decimales.
h. Interpretar el resultado de operaciones con
números enteros, fracciones y/o decimales usando
estimación.

Lo he
enseñado en
un 75%
Lo he
enseñado en
un 50%
Lo he
enseñado en
un 25%

No lo he
enseñado
aún

Contenidos de Matemática

i. Identificar una secuencia de números decimales,
fracciones o enteros a partir de un criterio dado en
contextos cotidianos y matemáticos (patrones).
j. Dar solución a un problema que involucre el
cálculo de porcentaje, interés simple o monto.
k. Identificar polígonos regulares e irregulares
(diferentes tipos de triángulos, cuadriláteros, y
otros).
l. Dar solución a problemas de la vida cotidiana
usando el teorema de Pitágoras.
m. Explicar cuándo dos figuras son semejantes.
n. Seleccionar la unidad de medida más apropiada
para medir la longitud, en contextos cotidianos.
o. Relacionar los prefijos (kilo, hecto, y otros) de
múltiplos y submúltiplos del sistema métrico
decimal con las potencias de diez en situaciones
diversas.
p. Explicar la relación entre múltiplos y submúltiplos
en unidades de medida de área, en el sistema
métrico decimal.
q. Justificar la selección de la unidad cúbica (metro
cúbico, centímetro cúbico, milímetro cúbico y su
respectiva notación) pertinente para determinar
una magnitud o capacidad de un recipiente (en
litros o mililitros), en diversas situaciones.
r. Utilizar el valor posicional de los números
racionales para expresar la cantidad
correspondiente a las medidas de longitudes en el
sistema Métrico Decimal.
s. Convertir una unidad de longitud en otra, en el
sistema métrico decimal y en el sistema inglés.
t. Dar solución a problemas cotidianos que
involucran suma y/o resta de medidas de longitud,
expresadas en unidades del sistema Inglés y/o
Métrico Decimal.
u. Convertir unidades cuadradas (metro cuadrado,
centímetro cuadrado, milímetro cuadrado) del
sistema métrico decimal, de una a otra.
v. Convertir unidades cúbicas (metro cúbico,
centímetro cúbico, milímetro cúbico) del sistema
métrico decimal, de una a otra.
w. Convertir unidades de capacidad (litro, mililitro)
del Sistema Métrico Decimal de una a otra.
x. Dar solución a problemas que involucran el uso
y/o conversión de temperaturas expresadas en
grados Celsius o Fahrenheit, dadas las fórmulas.
y. Dar solución a problemas que involucren el
perímetro de polígonos regulares, irregulares y
círculos en contextos cotidianos y geométricos.
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z. Utilizar los conceptos de moda, mediana y
promedio en distribuciones de datos no agrupados
para interpretar situaciones simples.
aa. Calcular probabilidades simples (usando
diagrama de árbol) para hacer predicciones de
eventos y situaciones del entorno.
27. Durante este año escolar, ¿con qué frecuencia utilizó los siguientes recursos en clases de Matemática

con el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

La mayoría
de las
clases

Todas las
clases

a. Libro de texto
b. Otros libros de consulta (no el libro de
texto)
c. Material manipulativo didáctico
d. TICS (medios tecnológicos)
28. Durante este año escolar, ¿con qué frecuencia pidió a los estudiantes que realizaran las siguientes

actividades en clases de Matemática en el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

La
mayoría
de las
clases

Todas o
casi todas
las clases

a. Resolver ejercicios
b. Copiar definiciones
c. Estudiar del libro de texto o
materiales impresos
d. Realizar investigaciones
e. Realizar proyectos individualmente
f. Realizar proyectos en equipo
g. Resolver problemas
29. Durante este año escolar ¿con qué frecuencia utilizó las siguientes actividades para evaluar a los

estudiantes de 6to de primaria del curso evaluado?
Escoja una opción en cada fila.
Nunca

a. Realización de ejercicios
b. Revisión de cuadernos
c. Exposición de los estudiantes
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Algunas
clases

La
mayoría
de las
clases

Todas o casi
todas las
clases

d. Trabajo de investigación
e. Valoración de las respuestas de las
tareas
f. Pruebas de selección múltiple
g. Pruebas de desarrollo
h. Pruebas orales (preguntas –
respuestas)
i. Participación en clase
j. Co-evaluación (los estudiantes se
evalúan entre ellos)
k. Auto-evaluación (cada estudiante se
evalúa a sí mismo)
30. En una semana normal ¿con qué frecuencia pone tareas de Matemática para el hogar a los

estudiantes del curso de 6to grado de primaria evaluado?
Escoja una sola opción.
a. En ninguna clase
b. Una o dos veces a la semana
c. Tres o cuatro veces a la semana
d. Todas las clases
LENGUA ESPAÑOLA
LAS PREGUNTAS 31 A LA 40 SE REFIEREN A LA ENSEÑANZA DE LA LENGUA ESPAÑOLA Y, POR
LO TANTO, DEBEN SER RESPONDIDAS POR EL PROFESOR QUE ENSEÑA ESA ÁREA.
31. ¿Cuál o cuáles de los siguientes títulos o certificados docentes posee?
Escoja las opciones que correspondan.
a. Habilitación Docente
b. Maestro Normal
c. Certificado de Estudios Superiores en Educación
d. Licenciatura en Educación
e. Ninguno de los anteriores
32. ¿Posee alguna de las siguientes titulaciones de postgrado?

Escoja las opciones que correspondan, considerando solamente estudios finalizados.
a. Especialidad
b. Maestría
c. Doctorado
d. Ninguno
33. Señale sus años de experiencia docente, tanto en general como en grados del segundo ciclo de primaria:

Escriba el número utilizando todas las casillas, por ejemplo:
0 8
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años

años de experiencia como docente (incluyendo todos los grados y niveles en que ha
trabajado)
años de experiencia en este grado o en el segundo ciclo de primaria (4to a 6to)

34. ¿Imparte usted otras áreas en el curso evaluado además de Lengua Española?

Escoja las opciones que correspondan.
a. No, sólo imparto Lengua Española
b. Sí, también imparto Matemática
c. Sí, también imparto Ciencias de la Naturaleza
d. Sí, también imparto Ciencias Sociales
e. Sí, también imparto otra área
35. ¿Cuántas horas a la semana imparte clases de Lengua Española a este curso? (no cuente las horas no

lectivas tales como horas de preparación de clases)
Escriba el número utilizando todas las casillas, por ejemplo:
0 5 horas
horas
36. Indique en qué medida ha enseñado los siguientes contenidos de Lengua Española en el curso de 6to

grado de primaria evaluado.
Escoja una opción en cada fila.
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Lo he
enseñado en
un 100%

a. Identificar conectores que se relacionan con
el asunto principal de la carta (carta de
excusa o disculpa, solicitud de permiso,
agradecimiento).
b. Reconocer los ingredientes principales de la
receta.
c. Inferir el significado de palabras inusuales a
partir de lo leído en cuentos, artículos,
expositivos,
informes
de
lectura,
comentarios, anécdotas, recetas, y cartas.
d. Inferir las motivaciones de las acciones de
los personajes del cuento a través del
establecimiento de las relaciones causales.

Lo he
enseñado en
un 75%
Lo he
enseñado en
un 50%
Lo he
enseñado en
un 25%

No lo he
enseñado aún

Contenidos de Lengua Española

e. Diferenciar las distintas voces que
intervienen en el cuento (personajes y
narrador).
f. Realizar inferencias locales y significativas
que aportan a la comprensión del sentido
global de textos como: artículos expositivos,
informes de lectura, comentarios, anécdotas,
cuentos, recetas y cartas.
g. Identificar el punto de vista del autor
expresado en el comentario.
h. Identificar la intención comunicativa (o
propósito) de la carta.
i. Distinguir las marcas estructurales propias
de cartas y recetas.
j. Distinguir las marcas estructurales propias
de la anécdota (inicio, desarrollo y cierre de
la historia).
k. Distinguir las marcas estructurales propias
del cuento (inicio, nudo y desenlace).
l. Relacionar el contenido de imágenes
significativas con la idea central del texto.
m. Manifestar por escrito la interpretación del
sentido de imágenes significativas en
relación con el sentido global del texto.
n. Distinguir las marcas estructurales propias
del informe de lectura y el artículo expositivo
(introducción, desarrollo y conclusión).
o. Caracterizar por escrito el punto de vista
sostenido por el autor del texto.
37. Durante este año escolar, ¿con qué frecuencia utilizó los siguientes recursos en clases de Lengua

Española con el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

La mayoría
de las clases

Todas las
clases

a. Libro de texto
b. Otros libros, diccionarios o
enciclopedias para complementar
la enseñanza de Lengua Española
c. Materiales didácticos y juegos
d. TICS (medios tecnológicos)
38. Durante este año escolar, ¿con qué frecuencia pidió a los estudiantes que realizaran las siguientes

actividades en clases de Lengua Española en el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
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Ninguna Algunas
La
clase
clases
mayoría de
las clases

Todas las
clases

a.
b.
c.
d.
e.

Contestar preguntas escritas (cuestionarios)
Copiar palabras u oraciones.
Leer el libro de texto.
Hacer reportes sobre lecturas realizadas.
Leer textos diversos o documentos de otros
libros distintos del libro de texto.
f. Realizar investigaciones o proyectos
individualmente.
g. Realizar proyectos en grupo.
h. Escribir textos propios.
i. Tomar dictado
j. Leer o escribir cuentos o fábulas
k. Leer o escribir anécdotas
l. Leer o escribir textos expositivos o informes
de lectura
m. Leer o escribir recetas
n. Leer o escribir cartas
39. Durante este año escolar ¿con qué frecuencia utilizó las siguientes actividades para evaluar a los

estudiantes de 6to de primaria del curso evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

a. Realización de ejercicios prácticos
b. Elaboración de textos o ensayos
escritos
c. Reportes escritos de lecturas
realizadas
d. Exposición de los estudiantes
e. Pruebas de selección múltiple
f. Pruebas de desarrollo
g. Pruebas orales
h. Valoración y desarrollo de las
tareas
i. Participación de los estudiantes en
clases
j. Co-evaluación (los estudiantes se
evalúan entre ellos)
k. Auto-evaluación (cada estudiante
se evalúa a sí mismo)
l. Realización de proyectos en
coordinación con profesores de
otras áreas
m. Trabajos de investigación
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La
mayoría
de las
clases

Todas o
casi todas
las clases

n. Realización de ferias de lectura
40. En una semana normal, ¿con qué frecuencia pone tareas de Lengua Española para el hogar a los

estudiantes del curso de 6to grado de primaria evaluado?
Escoja una sola opción.
a. En ninguna clase
b. Una o dos veces a la semana
c. Tres o cuatro veces a la semana
d. Todas las clases
CIENCIAS SOCIALES
LAS PREGUNTAS 41 A LA 50 SE REFIEREN A LA ENSEÑANZA DE CIENCIAS SOCIALES Y, POR LO
TANTO, DEBEN SER RESPONDIDAS POR EL PROFESOR QUE ENSEÑA ESA ÁREA.
41. ¿Cuál o cuáles de los siguientes títulos o certificados docentes posee?

Escoja las opciones que correspondan.
a. Habilitación Docente
b. Maestro Normal
c. Certificado de Estudios Superiores en Educación
d. Licenciatura en Educación
e. Ninguno de los anteriores
42. ¿Posee alguna de las siguientes titulaciones de postgrado?

Escoja las opciones que correspondan, considerando solamente estudios finalizados.
a. Especialidad
b. Maestría
c. Doctorado
d. Ninguno

43. Señale sus años de experiencia docente, tanto en general como en grados del segundo ciclo de primaria:

Escriba el número utilizando todas las casillas, por ejemplo:
0 8
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años

años de experiencia como docente (incluyendo todos los grados y niveles en que ha
trabajado)
años de experiencia en este grado o en el segundo ciclo de primaria (4to a 6to)

44. ¿Imparte usted otras áreas en el curso evaluado además de Ciencias Sociales?

Escoja las opciones que correspondan.
a. No, sólo imparto Ciencias Sociales
b. Sí, también imparto Lengua Española
c. Sí, también imparto Ciencias de la Naturaleza
d. Sí, también imparto Matemática
e. Sí, también imparto otra área
45. ¿Cuántas horas a la semana imparte clases de Ciencias Sociales a este curso? (no cuente las horas no

lectivas tales como horas de preparación de clases)
Escriba el número utilizando todas las casillas, por ejemplo:
0 5 horas
horas
46. Indique en qué medida ha enseñado los siguientes contenidos de Ciencias Sociales en el curso de 6to

evaluado.
Escoja una opción en cada fila.
Lo he
enseñado en
un 100%
Lo he
enseñado en
un 75%
Lo he
enseñado en
un 50%
Lo he
enseñado en
un 25%
No lo he
enseñado aún

Contenidos de Ciencias Sociales
a. Ubicar en un mapa los continentes, regiones y
sus características físicas.
b. Distinguir los tipos de paisajes.
c. Especificar causas y efectos de un hecho
histórico-geográfico.
d. Reconocer las alternativas de protección al medio
ambiente y los recursos naturales.
e. Describir el proceso de conformación de la
sociedad.
f. Reconocer aspectos culturales de los diferentes
grupos sociales.
g. Reconocer la relación entre la sociedad y su
organización.
78

h. Analizar las características de las civilizaciones
antiguas y sus aportes al mundo de hoy.
i. Reconocer los movimientos sociales de la Edad
Media, y Moderna con el proceso de expansión
en Europa.
j. Describir las características, causas y
consecuencias de la Revolución Industrial, La
Revolución Francesa, Independencia de Estados
Unidos y de Haití.
k. Reconocer las diferentes actividades económicas
realizadas por el ser humano.
l. Ubicar acontecimientos históricos-geográficos en
el tiempo y el espacio cronológicamente.
m. Reconocer las estructuras económicas, políticas
y sociales de un pueblo.
n. Desarrollar actividades de protección y defensa a
la naturaleza.
o. Diferenciar los Derechos Humanos, sus
características particulares y las instituciones
garantes de los mismos.
p. Diferenciar las principales normativas de tránsito
de los transeúntes y los conductores.
47. Durante este año escolar, ¿con qué frecuencia utilizó los siguientes recursos en clases de Ciencias

Sociales con el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas clases

La mayoría
de las clases

Todas las
clases

a. Libro de texto
b. Otros libros, diccionarios o
enciclopedias para complementar la
enseñanza
c. Materiales didácticos (mapas, globos
terráqueos) y juegos
d. TICS (medios tecnológicos)
48. Durante este año escolar, ¿con qué frecuencia pidió a los estudiantes que realizaran las siguientes

actividades en clases de Ciencias Sociales en el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

a. Contestar preguntas escritas
(cuestionarios)
b. Copiar definiciones
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La
mayoría
de las
clases

Todas las
clases

c. Leer el libro de texto
d. Hacer reportes sobre lecturas
realizadas
e. Hacer exposiciones, comentarios o
reflexiones
f. Leer textos diversos, ensayos o
documentos de otros libros
distintos del libro de texto
g. Realizar investigaciones o
proyectos individualmente
h. Realizar proyectos en grupos
i. Escribir ensayos o textos propios
sobre acontecimientos históricos
j. Participar en excursiones guiadas
por especialistas a lugares
históricos y geográficos que se
correspondan con los contenidos
curriculares
k. Participar en charlas con personajes
de la comunidad, investigadores,
historiadores o testigos de alguna
época o acontecimiento histórico
49. Durante este año escolar ¿con qué frecuencia utilizó las siguientes actividades para evaluar a los

estudiantes de 6to de primaria del curso evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

a. Realización de ejercicios
prácticos
b. Elaboración de textos o
ensayos escritos
c. Exposición de los estudiantes
d. Pruebas de opción múltiple
e. Pruebas de desarrollo
f. Pruebas orales
g. Valoración y desarrollo de las
tareas
h. Co-evaluación (los estudiantes
se evalúan entre ellos)
i. Auto-evaluación (cada
estudiante se evalúa a sí
mismo)
j. Participación de los estudiantes
en clases
k. Realización de proyectos en
coordinación con profesores
de otras áreas
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La mayoría
de las
clases

Todas o casi
todas las
clases

l. Trabajos de investigación.
m. Realización de ferias
científicas - culturales.
50. En una semana normal, ¿con qué frecuencia pone tareas de Ciencias Sociales para el hogar a los

estudiantes del curso de 6to grado de primaria evaluado?
Escoja una sola opción.
a. En ninguna clase
b. Una o dos veces a la semana
c. Tres o cuatro veces a la semana
d. Todas las clases
CIENCIAS DE LA NATURALEZA
LAS PREGUNTAS 51 A LA 60 SE REFIEREN A LA ENSEÑANZA DE CIENCIAS DE LA NATURALEZA
Y, POR LO TANTO, DEBEN SER RESPONDIDAS POR EL PROFESOR QUE ENSEÑA ESA ÁREA.
51. ¿Cuál o cuáles de los siguientes títulos o certificados docentes posee?

Escoja las opciones que correspondan.
a. Habilitación Docente
b. Maestro Normal
c. Certificado de Estudios Superiores en Educación
d. Licenciatura en Educación
e. Ninguno de los anteriores
52. ¿Posee alguna de las siguientes titulaciones de postgrado?

Escoja las opciones que correspondan, considerando solamente estudios finalizados.
a. Especialidad
b. Maestría
c. Doctorado
d. Ninguno
53. Señale sus años de experiencia docente, tanto en general como en grados del segundo ciclo de primaria:

Escriba el número utilizando todas las casillas, por ejemplo:
0 8
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años

años de experiencia como docente (incluyendo todos los grados y niveles en que ha
trabajado)
años de experiencia en este grado o en el segundo ciclo de primaria (4to a 6to)

54. ¿Imparte usted otras áreas en el curso evaluado además de Ciencias de la Naturaleza?

Escoja las opciones que correspondan.
a. No, sólo imparto Ciencias de la Naturaleza
b. Sí, también imparto Lengua Española
c. Sí, también imparto Matemática
d. Sí, también imparto Ciencias Sociales
e. Sí, también imparto otra área
55. ¿Cuántas horas a la semana imparte clases de Ciencias de la Naturaleza a este curso? (no cuente las

horas no lectivas tales como horas de preparación de clases)
Escriba el número utilizando todas las casillas, por ejemplo:
0 5 horas
horas

56. Indique en qué medida ha trabajado los siguientes contenidos de Ciencias de la Naturaleza en el curso

de 6to evaluado.
Escoja una opción en cada fila.
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Lo he
enseñado en
un 100%
Lo he
enseñado en
un 75%
Lo he
enseñado en
un 50%

a. Relacionar y describir los niveles de
organización de los seres vivos.
b. Identificar y comparar los distintos
tipos de células y sus respectivos
mecanismos de división.
c. Reconocer la estructura y función de
los sistemas: digestivo, circulatorio,
reproductor, respiratorio y excretor.
d. Reconocer que en la pubertad se
manifiestan cambios en los órganos
sexuales.
e. Asociar enfermedades con los
distintos sistemas (circulatorios,

Lo he
enseñado en
un 25%

No lo he
enseñado aún

Contenidos de Ciencias de la
Naturaleza

respiratorios, digestivos y
excretores).
f. Inferir diferencias entre calor y
temperatura y mostrar como el calor
modifica el estado de un cuerpo.
g. Explicar cómo incide el calor en los
distintos estados de la materia.
h. Describir como la presión puede
causar movimiento en fluidos.
i. Describir y relacionar el estado de la
materia con las estructuras
moleculares.
j. Comunicar el origen y evolución del
sistema solar, de las estrellas y el
universo.
k. Identificar que las estrellas emiten
luz.
l. Identificar las características de los
planetas, lunas, meteoritos y
asteroides de nuestro sistema solar.
m. Reconocer que los satélites
artificiales forman parte de la
tecnología de la comunicación y la
navegación.
n. Utilizar modelos para explicar las
diferentes capas de la atmósfera del
sol.
57. Durante este año escolar, ¿con qué frecuencia utilizó los siguientes recursos en clases de Ciencias de la

Naturaleza con el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
Ninguna
clase

Algunas
clases

La
mayoría
de las
clases

Todas las
clases

a. Libro de texto
b. Otros libros, diccionarios o enciclopedias
para complementar la enseñanza
c. Materiales didácticos (láminas, material de
laboratorio) y juegos
d. TICS (medios tecnológicos)
58. Durante este año escolar, ¿con qué frecuencia pidió a los estudiantes que realizaran las siguientes

actividades en clases de Ciencias de la Naturaleza en el curso de 6to grado de primaria evaluado?
Escoja una opción en cada fila.
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Ninguna
clase

Algunas
clases

La
mayoría
de las
clases

Todas las
clases

a. Contestar preguntas escritas
(Cuestionarios)
b. Copiar definiciones
c. Leer el libro de texto
d. Hacer reportes sobre lecturas
realizadas
e. Leer textos diversos o
documentos de otros libros
distintos del libro de texto
f. Realizar investigaciones o
proyectos individualmente
g. Realizar trabajo de laboratorio
h. Realizar proyectos en grupos
i. Escribir textos propios
j. Leer o escribir ensayos
k. Solucionar problemas
59. Durante este año escolar, ¿con qué frecuencia utilizó las siguientes actividades para evaluar a los

estudiantes de 6to de primaria del curso evaluado?
Escoja una opción en cada fila.
Nunca

Algunas
clases

a. Realización de ejercicios
prácticos
b. Elaboración de textos o
ensayos escritos
c. Solución de problemas
d. Exposición de los
estudiantes
e. Pruebas de selección
múltiple
f. Pruebas de desarrollo
g. Pruebas orales
h. Valoración y desarrollo de
las tareas
i. Co-evaluación (los
estudiantes se evalúan entre
ellos)
j. Participación de los
estudiantes en clases
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La
mayoría
de las
clases

Todas o
casi todas
las clases

k. Informe de laboratorio o
experimento
l. Realización de proyectos en
coordinación con profesores
de otras áreas
m. Trabajos de investigación
n. Realización de ferias
científicas
60. En una semana normal, ¿con qué frecuencia pone tareas de ciencias de la naturaleza para el hogar a

los estudiantes del curso de 6to grado de primaria evaluado?
Escoja una sola opción.
a. En ninguna clase
b. Una o dos veces a la semana
c. Tres o cuatro veces a la semana
d. Todas las clases
¡Gracias por su colaboración!
Con su participación en este proceso estaremos mejorando la educación de todos nuestros estudiantes.
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Appendix B. Teachers Questionnaire. Language arts section translation

Direction for Quality Evaluation
NATIONAL DIAGNOSTIC EVALUATION
SIXTH GRADE OF THE PRIMARY LEVEL TEACHERS QUESTIONNAIRE
General information about the school
Name of the school:

School code:

School regional:

School district:

Time:

Sector:

Morning

Public

Afternoon

Private

Extended day

Semi-oficcial

Zona:
Rural

You are homeroom teacher for wich grade: ________

Urban

Is this a multigrade classroom? Yes ___ No ___

Number of students in this classroom: ______

INTRODUCTION
Dear Teacher,
The Direction for Quality Assessment invites you to participate in the National Diagnostic Assessment of Sixth grade
Primary Level, by answering this questionnaire specifically addressed to teachers.
This questionnaire, together with the questionnaires from directors, families and students’, will allow a better
understanding of the learning results obtained by the students in the Diagnostic Evaluation, and thus support them in
their training process. Your opinions are very important to improve the quality of the educational system.
All answers to the questionnaire are confidential and in no case will the identity of the person who answers it be
revealed. There are no right or wrong answers. For ease of reading, from now on gender distinctions will be omitted
and “director”, “teacher” or “student” will be used to refer to women and girls as well as men and boys.
INSTRUCTIONS
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Please answer all the questions in this questionnaire, thinking about the course you are in charge of and the
subjects you teach.
Please read each question carefully and click the box that corresponds to your answer. In some cases you must
check only one box and in others you must check more than one, each question will specify.
This questionnaire contains questions from the four basic subjects, when you reach a section that corresponds
to a subject that you DO NOT teach, please ask the corresponding teacher to complete that section.
FREQUENT QUESTIONS
How can I delete and change answers?
If you want to change your answer on a multiple choice question, click the box you want to clear and then click the
answer you want to check.
If you want to change your answer on a single answer question, click on the answer you want to mark and the other
one will be deleted automatically.
What do I have to do to finish the questionnaire?
Complete all the questions and at the end of the questionnaire, click on the 'Finish' button.
Can I fill out part of the questionnaire and finish it at another time?
Yes, you can come back at any time and go back to the questions you left pending. The questions you have already
answered will be saved.
What should I do if my internet connection is interrupted while I am filling out the questionnaire?
When you have connection again you can access the questionnaire and return to the questions you left empty. The
questions you have already answered will be saved.
Thank you for your cooperation!

QUESTIONS 21 TO 60 REFER TO THE TEACHING OF THE DIFFERENT AREAS IN THIS COURSE.
IF YOU ARE NOT THE TEACHER OF MATHEMATICS, SPANISH LANGUAGE, SOCIAL SCIENCES,
OR NATURAL SCIENCES, ASK THE TEACHER WHO TEACHES THIS AREA TO ANSWER AS
APPROPRIATE. IF YOU ARE THE TEACHER OF ALL OR SOME OF THESE AREAS, ANSWER
THOSE THAT APPLY TO YOU.
MATH
QUESTIONS 21 TO 30 REFER TO THE TEACHING OF MATHEMATICS AND, THEREFORE, THEY
MUST BE ANSWERED BY THE PROFESSOR WHO TEACHES THAT AREA.

SPANISH LANGUAGE
QUESTIONS 31 TO 40 REFER TO THE TEACHING OF THE SPANISH LANGUAGE AND,
THEREFORE, MUST BE ANSWERED BY THE PROFESSOR WHO TEACHES THAT AREA.
31. Which of the following teaching degrees or certificates do you hold? (Choose the options that apply.)
a. Teaching Qualification
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b. Teaching Technitian
c. Certificate of Higher Studies in Education
d. Bacherlors Degree in Education
e. None of the above

32. Do you have any of the following postgraduate qualifications? (Choose the corresponding options,
considering only completed studies)
a. Specialty
b. Masters
c. Doctorate
d. None
33. Indicate your years of teaching experience, both in general and in grades of the second cycle of primary
school:
years of experience as a teacher (including all grades and levels in which you have
worked)
years of experience in this grade or in the second cycle of primary school (4th to 6th)
34. You teach other areas in the evaluated grade in addition to Spanish? (Choose the options that apply.)
a.
b.
c.
d.
e.

No, I only teach Spanish
Yes, I also teach Mathematics
Yes, I also teach Science
Yes, I also teach Social Studies
Yes, I also teach another area

35. How many hours a week do you teach Spanish classes to this grade? (do not count non-teaching hours
such as class preparation hours)
hours
36. Indicate to what extent you have taught the following contents of the Spanish Language in the 6th grade
course of primary school evaluated. (Choose one option in each row)
I have taught
it to 100%

I have taught
it to 75%
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I have taught
it to 50%

a. Identify connectors that relate to the
main subject of the letter (letter of
excuse or apology, request for
permission, thanks).

I have taught
it in 25%

I haven't
taught it yet

Spanish Contents

b. Recognize the main ingredients of the
recipe.
c. Infer the meaning of unusual words
from what is read in stories, articles,
lectures, reading reports, comments,
anecdotes, recipes, and letters.
d. Infer the motivations of the actions of the
characters in the story through the
establishment of causal relationships.
e. Differentiate the different voices that
intervene in the story (characters and
narrator).
f. Make local and significant inferences
that contribute to the understanding of
the global meaning of texts such as:
expository articles, reading reports,
comments, anecdotes, stories, recipes
and letters.
g. Identify the author's point of view
expressed in the comment.
h. Identify the communicative intent (or
purpose) of the letter.
i. Distinguish the structural marks of
letters and recipes.
j. Distinguish the structural marks of the
anecdote (beginning, development and
closure of the story).
k. Distinguish the structural marks of the
story (beginning, middle and end).
l. Relate the content of significant images
with the central idea of the text.
m. Express in writing the interpretation of
the meaning of significant images in
relation to the global meaning of the text.
n. Distinguish the structural marks of the
reading report and the expository article
(introduction,
development
and
conclusion).
o. Characterize in writing the point of view
held by the author of the text.
37. During this school year, how often did you use the following resources in Spanish classes with the 6th
grade grade of elementary school evaluated? (Choose one option in each row)
Never

In some
classes

a. Text books
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In most
classes

In every
class

b. Other books, dictionaries or
enciclopedias to support teaching
c. Educational materials and
games
d. TICS (technological means)
38. During this school year, how often did you ask students to carry out the following activities in Spanish
classes in the grade 6 grade of primary evaluated? (Choose one option in each row)
Never
In some
In most
In every
classes
classes
class
a. Answer written questions
(questionnaires)
b. Copy words or sentences.
c. Read the textbook.
d. Complete reading reports.
e. Read various texts or documents from
books other than the textbook.
f. Conduct research or projects
individually.
g. Carry out group projects.
h. Write your own texts.
i. Take dictation.
j. Read or write stories or fables.
k. Leer o escribir anécdotas
l. Read or write expository texts or reading
reports.
m. Read or write recipes.
n. Read or write letters.
39. During this school year, how often did you use the following activities to evaluate the 6th grade
students of the grade evaluated? (Choose one option in each row)
Never

In some
classes

a. Realization of practical
exercises.
b. Preparation of texts or written
essays.
c. Written reports of readings
completed.
d. Students’ presentations.
e. Multiple choice tests.
f. Development tests.
g. Oral tests.
h. Assessment and development
of tasks.
i. Student participation in
classes.
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In most
classes

In every
class

j. Co-assessment (students assess
each other).
k. Self-evaluation (each student
evaluates himself).
l. Carrying out projects in
coordination with professors
from other areas.
m. Investigation assigments.
n. Carrying out reading fairs.
40. In a regular week, how often do you give Spanish homework to the students of the 6th grade primary
course evaluated? (Choose only one option)
a. In any class.
b. Once or twice a week.
c. Three or four times a week.
d. In every class.
SOCIAL STUDIES
QUESTIONS 41 TO 50 REFER TO THE TEACHING OF SOCIAL SCIENCES AND, THEREFORE,
MUST BE ANSWERED BY THE PROFESSOR WHO TEACHES THAT AREA.
SCIENCE
QUESTIONS 51 TO 60 REFER TO THE TEACHING OF NATURAL SCIENCES AND, THEREFORE,
MUST BE ANSWERED BY THE PROFESSOR WHO TEACHES THAT AREA.
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